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CHAPTER I
THE RESEARCH PROBLEM

Background and Need for the Study
The intersection of gender identity and gender self-concept of gay men
is multifaceted in nature. The topic has been researched from psychoanalytic
(Green, 1987; Phillips & Over, 1992; Sieglelman, 1974), cognitive
developmental (Piaget, 1952; Vygotsky, 1994), biological (Hamer et al., 1993;
LeVay, 1994; Reinisch et al., 1991), and sociological (Fry, 1982; Herdt, 1993;
Kelly, 1974) perspectives. Various research studies have included data
collected from gay, lesbian, bisexual, transsexual, heterosexual, and
transgender populations. The majority of these studies have focused
primarily on establishing scientific theoretical bases for gender identity and
gender self-concept (or gender conformity /nonconformity) of gay men.
While theoretical foundations are extremely important to our understanding
of the world in which we live, they are often presented as detached from, or
unconcerned with, a humanitarian portrayal of the very subjects upon whom
the research has been conducted.
Discovering a more accurate description of gender identity and gender
self-concept of gay men calls for an approach that is more reciprocal than
purely academic in nature. The scarcity of participatory research with gay
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men on the issues of gender identity and gender self-concept is quite
apparent from a review of the literature. A reciprocal, interactive dialogue
with gay men is necessary in order to discern the lived realities and
understandings they have about personal gender identity and gender selfconcept. Transformative dialogues are necessary if there are to be
paradigmatic shifts from viewing gender identity and gender self-concept of
gay men as exclusively academic and socio-scientific concepts to viewing
gender representations of self as affirming, positive characteristics of
humanness.
While the issues of gender identity and gender self-concept of gay men
may be seen more clearly through a participatory research approach,
theoretical foundations thereof should serve as a site for vocabularic spring
boarding. Through participatory research, we are able to use historically
established vocabulary in order to posit and answer questions that may arise.
Participatory research may be used also to redefine terminology that may be
oppressive and/ or problematic for our sense of self-preservation and well
being.
Understanding gay men's views of gender identity and gender selfconcept (the conformity or nonconformity to socially acceptable and ascribed
gender role characteristics) and how these relate to self-identification as gay
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can occur only if gay men are engaged in dialogue. In order not to bias the
results of these findings and in order to collect authentic data, entering into
dialogues via participatory research is an efficacious methodology. The role
of definition has always been problematic in this area of research. Hearing
the stories and gaining a sense of gender identity and gender self-concept
from the points of view of gay men-that is, letting gay men define
themselves, their experiences, and their lived realities-is what this research
attempted to do.
Gendered Terminology: Vocabulary for Understanding
There is always "messiness and difficulty surrounding what we mean
by 'gender"' (Fausto-Sterling, 1999, p. 53). For this reason, these definitions
are necessary to help frame the argument for a needed re-theorization of gay
men and gender. Any discussion of gender identity and gender self-concept
of gay men must include terminology associated with various notions of
gender. Many of the definitions that surround the construct of gender have
arisen from heterosexist vocabulary and early (mis)conceptions of gender.
The problematization of gender begins at birth, when the words 'sex' and
'gender' are "used interchangeably to refer to one's assigned anatomical sex"
(Hardy, 1995, p. 425).
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Gender, in this study, is used to mean the socially constructed idea of
behaviors that have been traditionally identified in the United States as either
masculine or feminine (Diamond, 1995; Fausto-Sterling, 1999). This definition
necessitates an explanation of the words masculine and feminine. The former is
a set of characteristics typically assigned by members of society to an
individual "who has predominately male interests, as defined by [that]
particular culture" (Kessler & McKenna, 1978, p. 15). The latter, then, is that
set of characteristics deemed "normal" for individuals with a preponderance
of female interests. Femininity, however, is not to be confused with
effeminacy, which is used in Western parlance to describe anatomical males
who exhibit socially stereotyped feminine behaviors.
The difficulty of discussing gender in general is clearly evident from
these first few definitions. The societal and value-laden terms used to
stereotype people into rigid categories, or constructions of constriction, are
apparent. Who decides which interests are male and which ones female? Are
there generally accepted 'norms' for dichotomizing these interests? Are there
geographic and/ or regional similarities/ differences between those
characteristics considered to be either masculine or feminine? These are all
questions that are further complicated by the following terms whose
definitions also are necessary for understanding the discussion to follow.
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A gender attribution is a decision made by an individual about other
individuals' gender based on socialized agents and criteria (Kessler &
McKenna, 1978). These attributions are made constantly each time we meet
or encounter a new person. They are also made without knowledge of the
individual's own sense of gender identity, which refers to a "self-attribution of
gender" (Kessler & McKenna, 1978, p. 8), that is, whether or not a person sees
him/herself as masculine or feminine using socially established and accepted
criteria regardless of assigned anatomical sex (Hardy, 1995). Gender identity
is not to be confused with gender role identity, which describes "how much a
person approves of and participates in feelings and behaviors ... seen as
'appropriate' for the" (Kessler & McKenna, 1978, p. 10) gender attribution
made by the society in which that individual lives. Gender-role identity is a
sociologically based term used to establish "appropriate" behaviors and
expectations, or norms, of individuals in society based on the particular social
position he/she inhabits (Nungessor, 1983).

Gender self-concept is a term that further delineates vocabulary
necessary to discuss, in this research, the gendered ideations of gay men.
Gender self-concept is the personal beliefs and/ or actions of individuals as
masculine, feminine, both, or neither, regardless of one's anatomical sex
(Hardy, 1995). The difference between gender self-concept and gender
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identity is the context in which they occur or are discussed. While gender
self-concept is a way in which a person views him/herself as a human being,
gender identity is how a person views him/herself through recognized social
filters. One's gender-role identity is essential in projecting a specific gender
identity within a given society. Troiden (1984/1985) most concisely describes
the difference between identity and self-concept by stating that identity
requires socially specific settings as referents, while self-concept does not.
Statement of the Problem
Even as recently as 1998, gender nonconformity in gay men has been
pathologized as deviance. Gender Identity Disorder (GID) has become the
new way to present homosexuals and homosexuality as something other than
the "norm" (DSM-IV, 1994). Gay men continue to be marginalized by the
social science community through research and theories of nonconformity,
defined as psychoses, in relation to gender identity and gender self-concept.
Though some gay men may exhibit socially defined nonconforming
gender role characteristics, it is not known if this occurs because of an internal
(biological) predisposition to do so, or if the characteristics arise from a belief
that because they self-identify as gay men they are expected to act in such a
manner (Strong & DeVault, 1994).
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Purpose of the Study
The purpose of this study was to offer six gay men the opportunity to
define themselves and their lived realities in terms of gender identity and
gender self-concept using the vocabulary and ideological framework most
comfortable for them. Discovering the personal gender identity and gender
self-concept of gay men, and the influences that have affected the gender
ideations held by these men, is what this research attempted to do.
The dialogues with participants were undertaken with six specific
research questions in mind. These six questions are numbered 1-6 below.
Because of the participatory nature of the research, however, a seventh
research question (numbered 7 below) emerged from the dialogues.
Research Questions
The six original questions answered as a result of this research were:
1. How do the participants view themselves in terms of gender identity and
gender self-concept?

2. What role, if any, does androgyny play in the participants' perceptions of
themselves as a gay men?
3. How have traditional gender role expectations impacted or informed the
participants' perceptions of themselves as gay men?
4. How have traditional gender role expectations impacted or informed the
participants' perceptions of, or interactions with, other gay men?
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5. How has internalized homophobia affected the gender identity and
gender self-concept of the participants, or the participants' perceptions of
other gay men?
6. What other influences have affected the participants' views of gender
identity and gender self-concept?
The research question which emerged from participant dialogues was:
7. What has been, is being, or can be done to help combat homophobia
and/or heterosexism in educational institutions and settings?
Theoretical Framework
The two theories used to approach gender identity and gender selfconcept in this research are gender as symbiotic and gender as semiotic. The
former theory insists that gender is strictly discursive. Lacan (1977) states
that gender is continually produced and reproduced linguistically and
simultaneously contributes to and is affected by its very existence. Wittig
(1992) states that not only is gender reinforced by linguistic impermeability
and constriction, but that it also disempowers the traditional social category
of the feminine while empowering and privileging the social category of the
masculine. Symbiotic gender theory establishes an "either/or" dichotomized
paradigm that is bound by the parameters of language. This delineates
gender categories as binarily oppositional.
The latter theory insists that gender is semiotic, or prediscursive.
Kristeva (1986) argues that gender is multidimensional rather than binary.
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This view allows for fluid understandings and manifestations of gender
which are free of linguistic constrictions. Though Butler (1990) states that
gender is discursive, her statement that gender is open to "intervention and
resignification" (p.7) is in alignment with gender as prediscursive. Semiotic
gender theory establishes a "neither/nor" positionality that is bound only by
the imagination of individuals in society.
Because the ideas and definitions used in discussions of gender are
influenced by "culture, human practices and attitudes" (Hansen, 1992, p. 54),
it is important to understand these two theoretical frameworks. The current
shift in attitudes toward ideas and definitions of gender are readily
discernible by looking on the shelves of many bookstores throughout the
United States. The area of gender studies has proliferated throughout the
decade of the 1990's, with voluminous amounts of information being
continually added. As Browning (1996) states, "there is no longer a common
ground of American normalcy" (p. 22), either in terms of sexuality or gender.
The lack of a common ground makes it necessary to forge new definitions in
these areas of life: definitions that are simultaneously personal in nature and
relevant in terms of theory building.
De( con)struction of historically bound ideas of gender and gay men
becomes both easier and more difficult with the elimination of common
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ground upon which to build. Jagose (1996) suggests two models to assist in
establishing linguistic parameters in which to begin discussing gay men's
gender ideations. These models coincide with the symbiotic/semiotic
theories of gender. The first of these is called transivity, which "characterizes
same-sex desire as proceeding from the homosexual's liminal or borderline
location between [emphasis added] genders" (Jagose, 1996, p.l9). Here,
gender is used in the sense of binary oppositions as described by discursive
ideas of gender and perpetuated by society at large.
The second parameter is called separatism, in which homosexuality
becomes synonymous with "the epitome of gender itself" (Jagose, 1996, p. 19),
and establishes the subject as the point from which gender possibilities
emanate. The suggested models are based on (mis)conceptions and
(mis)understandings of gender extant in today's society as it has been applied
to homosexuals. Separately, the models add to the continued polarization of
gender. When considered together, however, they offer information pertinent
to are-theorization and re-formation of ideas of gender as it applies to gay
men and their lives.
Corbett (1999) very eloquently encapsulates the current state of the
gender identity and gender self-concept conundrum for gay men. He states
that because the boyhood experiences of those who self-identify as gay men
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in adulthood have always been spoken of in terms of conformity and
nonconformity, a genuine theoretical discourse on the gender ideation of gay
men has yet to emerge. He continues by saying that homosexuality and the
attendant gender self-concept of homosexuals have always been
pathologized, and that gay men "have been repeatedly (dis)located within a
theory of gender that rests on essential distinctions between the feminine and
the masculine" (Corbett, 1999, p. 110). It must be remembered that
pathological constructs are based on pre-existing categories of the 'normal'
state, and that such a state is heavily invested in value-laden precepts
(Canguilhen, 1991). Interrogation of the concept of 'the norm' "pervades the
literature [on homosexuality and gender]" (Rottnek, 1999, p. 2). In order to
rectify this "hushed charity that obscures [the] antipathy" of scientists, it is
necessary to establish new views of gender "within [added emphasis]
homosexuality that contradict and move beyond the conventional categories
of masculine and feminine" (Corbett, 1999, p. 108).
It is precisely for this reason that dialogues with gay men are necessary

regarding gender identity and gender self-concept. Discussions regarding the
view of gender as binary and opposed (symbiotic) or as multidimensional
(semiotic) were undertaken in an effort to understand the intersection of the
lived realities of six gay men, gender identity, and gender self-concept.
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Generating new ideological concepts of gender will assist in the development
of "emotional and social resources needed [by those] at risk for stigma and
isolation" (Minter, 1999, p. 29). Discussing issues of biological, linguistic, and
social interactions and impositions on thoughts of self-concept, identity, and
worldview were key aspects of this research.
It is through approaching gay men's lived realities and gender ideations

as a reciprocal endeavor, and not as a search for pathological deviance, that
understanding may emerge. It is in being, and entering into dialogues, with
participants as knowing humans, and not just as objectified research subjects,
that a critical re-theorization about gender identity and gender self-concept
may occur.
Limitations of the Study
Undertaking research on the gender identity and gender self-concept of
gay men presented several challenges. These challenges are listed as
limitations to the research.
The first of these is that I am gay and am undertook research on issues
that concern gay men. This was a limitation in that my objectivity and
motivations may be questioned. I attempted to lessen this limitation by (a)
engaging in self-dialogue and retrospective enquiry regarding my motives
and biases for and against gay men as part of an advanced research methods
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course in my doctoral program; (b) choosing a participatory methodology in
which to conduct the research, thereby lessening the need for objectivity, as
participants helped determine the nature, breadth, and direction of the
research; and (c) recognizing and stating my homosexuality as a possible
limitation.
Along this line of thought, the participants selected for this research
included six gay men of European-American descent between the ages of 25
and 40 who currently reside in San Francisco. My fitting the demographic
pool from which I selected participants may also be viewed as a limitation in
that I chose a population that is "like me". I attempted to lessen the impact of
this by calling for participants from varying socio-economic, educational, and
professional backgrounds. I also included in the criteria for selection
longevity of residence in San Francisco and area of geographic genesis. This
was done to recognize the various backgrounds from whence participants
come, though they share an ethnicity and an age group. While this
requirement limited participants to current geographic habitation, it may
seem to limit the pool of possible participants as well.
Residence in San Francisco may also be considered a limitation because
of the tremendous network of gay men and services offered by various
groups within the city, as well as the liberal nature of the government and
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residents of the city. This was countered by the fact that participants
represented a geographic cross-section of the United States because of various
areas of geographic genesis.
This particular demographic was chosen because I am of the
demographic. I felt that dialogues would be more open and honest with
participants of the same ethnicity as I. Entry into the community and a sense
of equality were the results of establishing this particular segment of the
population with whom I dialogued. Choosing people of ethnicities other than
my own may have led to issues of classism, racism, and elitism in the
dialogues themselves. The demographic was chosen in an attempt to lessen
the occurrence, during the dialogues, of issues other than those set forth in the
research questions. I also realize that speaking exclusively to European
American men means that a certain amount of privilege would be present in
the findings. This, in itself, may be useful in discussions about the issues of
gender identity and gender self-concept of gay men.
The methodology I chose to use in conducting this research may also
be viewed as a limitation. Qualitative methods, by their very nature,
guarantee results that are not generalizable. Generalizable results are not
desirable in qualitative research because they continue the stigma of
stereotyping and massification. What has resulted instead are genera~ive
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themes, commonalities of experience of participants, which offer ways to
combat homophobia and heteronormative ideas of knowing and acting.
Though a limitation in terms of traditional scientific methods of inquiry, the
method offers information not available through quantitative methodological
approaches. Similarly, the small number of participants (sample) may be
viewed as a limitation in that their responses do not offer a large amount of
data. What emerged instead was data that may allow future researchers to
ask more and better questions-in both qualitative and quantitative studiesabout gender identity and gender self-concept of gay men.
Significance of the Study
The results of the study offer a broadened view of gender identity and
gender self-concept in general and provide insight into these aspects of gay
men's lives in particular. This study created awareness about personal
gender identity and gender self-concept in the lived realities of gay men who
participated. This awareness, and the discussion thereof, may be used by
teachers, administrators, and teachers-in-training, to assist society in the
demystification and de-mythification of existing stereotypes about gay men,
gender identity, and gender self-concept. The dialogues with the participants
served as a much-needed forum in which a re-theorization and re-formation
of gender ideation of gay men began to occur.
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CHAPTER II
REVIEW OF THE LITERATURE

Introduction
In order to understand gender identity and gender self-concept of gay
men, and to engage gay men in dialogues about them, it was necessary to
review literature pertinent to these subjects. A review of the literature reveals
that gender, identity, and self-concept are biologically, socially, and culturally
bound constructs, and establishes historical context and relevance to each of
these constructs.
An introduction to the history of the development of the gay

community will lead into further discussions regarding permutations of
personal gender identity and gender self-concept of gay men. The Gay
Liberation Movement of the 1960s and 1970s followed centuries of
oppression, and its occurrence has led to the current political, social, and
social science/scientific views of gay men and their gender realities. These
realities vary in terms of the intersection of gender identity, gender selfconcept, and gay identification.
Gender is discussed in relation to psychoanalytic, cognitive
developmental, biological, sociological, and performative theoretical
foundations. Understanding the body of work that has defined, from ~arious
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theoretical frameworks, the issues of identity and self-concept as well as
acceptance, is essential to discussions of gender and being gay. The
discursive aspect of gender as a binary opposition, a social construction, is
also presented.
Society's role in the development of gender identity and gender selfconcept through normative and atypical behavioral definitions for the sexes is
especially important to discussions of gender identity and gender self-concept
and are discussed at length. The issue of androgyny and its role in the lives
and perceptions of gay men is inevitable in reviewing literature on gender as
a social construct. This particular literature also reveals societal homophobia
and heterosexism, which is internalized by many gay men.
Gay Liberation Movement and Gender Equity: A History
While same-sex sex partners have existed throughout the history of
humankind (Boswell, 1984; Boswell, 1994; Castells, 1997), it is only relatively
recently that the emotional attachments, desires, and physical relationships
shared in such pairings have been named and studied as theoretical
phenomena (Foucault, 1981). In the late 1800s, Magnus Hirschfeld introduced
same-sex sexual desire as a congenital condition. His presentation of men
who have sex with men as a third sex created a new view of such men as
physiologically embodying characteristics of males while simultaneou:;ly
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exhibiting psychosocial characteristics of both masculinity and femininity.
This created a niche in the scientific community that began to de-emphasize
physiological characteristics and to emphasize the dual psychosocial
characteristics of same-sex sexual desire (the term for this is androgyny and is
discussed at length later).
That these ideas were beginning to be discussed and debated at the
time of the trials of Oscar Wilde in England gave rise to a "new" category of
sexuality and being-homosexuality. As Michelangelo Signorile (1997) states,
the trials of Wilde saw a tum in societal perceptions of men who have sex
with men (now termed homosexuals). Though Western ideas of masculinity
and femininity had always been in flux, defined socially through
accepted/ acceptable behaviors, the trials of Wilde saw the rigid assignment
of his characteristics, considered by many as extremely effeminate, to all
homosexuals. The concept of homosexuality as we know it today developed
not so much in opposition to heterosexuality as in opposition to "normalcy"
(D'Emilio & Freedman, 1988). The misconceptions of the past have become
the stereotypes of homosexuals in present-day Western culture.
The existence of these stereotypes and the oppression resultant there
from led to the formation of The Chicago Society for Human Rights, one of
the first homophile organizations in the United States. It was founded, in 1924
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and was concerned mostly with combating prejudice against those "abused
and hindered in the legal pursuit of happiness" (Jagose, 1996, p. 24). In 1955,
the Mattachine Society was founded, with offices in New York and Los
Angeles. The Mattachine Society saw its political task as building or helping
to provide space and opportunities for homosexuals to meet and discuss the
agents of oppression, as well as to fight against them (Jagose, 1996). The
organization was a relatively secret society, and soon split over the issue of
which political actions to take. The founders believed the Society's mission
was to represent the homosexual as an oppressed minority that was treated
unfairly by the majority culture. Opponents (non-founders who belonged to
the Society) suggested that it would be "more productive ... to cooperate with
experts in the fields of medicine, law and education in order to effect change"
(Jagose, 1996, p. 26).
Because of the latter's insistence on cooperation with the establishment,
the issue of homosexuality has run the gamut of theoretical genesis.
Homosexuality was almost immediately pathologized as a deviant condition
to be avoided. The pathologizing of homosexuality has always rested on the
premise of gender as a strictly binary category of masculinity and femininity
(Corbett, 1999). The establishment of homosexuality as a deviant behavior
created the categorical imperative of heteronormativity, which insists that
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those who experience sexual and/ or emotional desire for persons of the
opposite sex are the 'norm' by which all other persons should be measured.
This creates a "fixed system of conformity [where] variance is erased"
(Corbett, 1999, p. 117).
The challenge to assumptions of heteronormative theories as privileged
and biased were evidenced as early as the formation of The Mattachine
Society, but they were most clearly and publicly recognized with the
occurrence of the Stonewall Riots in New York. These riots, which began
June 27,1969 and lasted for three days, were the beginning of the modem
Gay Liberation Movement. At the Stonewall, a bar where men went to meet
other men for purposes of solidarity, socializing, and sex, police made one of
their frequent raids. The bar was filled with transvestites who decided to
fight back instead of being victimized yet again by a police force that was
neither approving of nor gentle in its treatment of the bar's patrons.
The Stonewall Riots "saw homosexuals challenge conventional
knowledge about such matters as gendered behavior and monogamy"
Oagose, 1996, p. 31). Because homosexuals had been pathologized as subhuman, the community appropriated the word gay as a political counter of
societal normativity. The beginning of the Gay Liberation Movement saw gay
men resist societal pressure to conform to a paradigm and a way of life, that
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was neither comfortable nor 'normal' for them. The rhetoric used as the
movement began called for a disbanding of rigid constraints of gender norms,
a challenge to existing socially imposed stereotypes of masculine and
feminine gender behavior (Herek, 1993b). The mission to destabilize gender
constructs was deemed necessary in order to remove barriers that kept people
from interacting as fellow humans. Gay liberationists advocated that
traditional conceptualizations of sex and gender kept people from knowing
themselves as fully human by constricting their views of themselves, the
world, and their place(s) in the world Qagose, 1996).
The gay liberationist goal of creating a genderless society based on
mutual respect of humanness was not realized. The movement was
successful, however, in opening dialogic processes and theoretical bases of
"gender as an oppressive construct propping up heterosexuality" (Jagose,
1996, p. 43) .. Viewing gender as a means of oppression, dehumanization, and
subjugation of humanity has had a noticeable impact on academic
institutions, legal venues, and business practices in the late 20th and early 21st_
Century in the United States.
As the Gay Liberationist Movement was not as successful as it could
have been in terms of helping to create broader societal acceptance of
homosexuality and homosexuals, a new movement began in the early-to mid-
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1970's. Based on the impact of the Civil Rights Movement of ethnic
minorities, the gay community adopted what is referred to as an ethnic model
in order to demand "equal recognition of non-normative categories of
identity" (Jagose, 1996, p. 71). This is the very model that the founders of the
Mattachine Society attempted to use a decade before the Gay Liberationist
Movement began. By using such a model, the gay community solidified its
commitment to assuming a distinct identity in order to effect political change.
Though assuming an ethnic model has been successful in terms of
gaining some protections and rights for the gay and lesbian community, it has
resulted in the creation of an apathetic constituency that fails to critically
assess itself, the world, and its place(s) in the world. Because the ethnic
model has, in effect, replaced the calls for critical assessment of gender issues
and biases within the gay community with acceptance of the meager legal
and social reforms of recent years, the levels of homophobia in the general
population have become an inherent part of the gay community as well.
Theories of gender identity and gender self-concept need to be reassessed as
they are of tremendous importance to our understanding of ourselves, our
community, the world at large, and our place(s) in the world.
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Basic Theories and Tenets of Gender Development
A review of the literature reveals five major schools of thought in
regards to the development of gender, gender identity, and gender selfconcept: psychoanalytic, cognitive developmental, biological, social learning,
and performative. Though each theory offers different ways of viewing
general developmental patterns, there is an interconnectedness among them
which offers information relevant to the re-theorization of gender and to
understanding the role of gender identity and gender self-concept in the lives
of gay men.
Psychoanalytic Theory of Gender Development
The psychoanalytic theory of gender development is based on the
lifetime work of Sigmund Freud. While it is virtually impossible to describe
Freud's entire body of work in the limited space reserved for the review of
literature regarding the psychoanalytic theory of gender development, there
are a few general statements that may be made regarding his work. In his
studies, Freud (1925) postulated that people are born with one of two
anatomical sex organs, about which they become aware around the age of
five. He believed that knowing one's genital reality was tantamount to
knowing one's gender reality, and that the two were inextricably linked
(Elliott, 1994). Freud (1962) was not concerned with the development of
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gender itself, but in the adaptation to and embracing of appropriate gender
roles by each distinctive genital group. Kessler and McKenna (1978) state
that, for Freud, "[t]he problem was not how children learn that there exist two
genders, or even how they learn that they are a particular gender, but rather
(in contemporary terms) how [sic] children develop the appropriate gender
role" (p. 88).
The difficulty in understanding gender identity and gender selfconcept of gay men is clearly evident in looking at the psychoanalytic theory
of gender development. Though psychoanalysis is concerned with
investigating mental processes and inner experiences that may not be
accessible via other methods, it is also concerned with treatment of neurotic
disorders based on such investigations. Allowing the analysand to explore
awareness of self and reality in an attempt to better manage emotional and
private lives coexists with an attempt to classify that awareness as psychosis
(Elliott, 1994). In terms of gender identity and gender self-concept of gay
men, the exploration of self-awareness and definition could be positive, but
receiving messages of neuroses and deviance could negate these self-images.
What is important about this developmental theory is that it articulates
an assumption that a natural dichotomy exists between the conscious and the
unconscious, as well as the connection between physical appearance and
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psychological self-image (Freud, 1962). Psychoanalysis is important in
developing are-theorization about gender because it "challenges us to ask
about the relationship between psychic processes, social dynamics, and
historical change" (Weeks, 1996, p. 371). Psychological presence is culturedependent and shapes the contradictions that are inherent between genital
reality and gender reality. This psychological conditioning makes it even
more difficult for scientists to understand how a person with a penis can
think of himself as anything other than a heterosexual man. Kessler and
McKenna (1978) suggest that scientists have historically approached such
men by labeling them pathological or deviant, thereby establishing a
discourse that automatically privileges heteronormative ideas of sexuality
and negating the lived realities and essential selves of gay men. The
psychoanalytic theory of gender development is essential because it
necessitates the establishment and investigation of gender realities as
contingent upon forces sometimes outside the individual's control.
Psychoanalysis offers a theoretkal framework in which to understand
how an individual has interpreted, integrated, and coped with messages
regarding "appropriate" and "inappropriate" gender behavior in order to
define self. If, as is suggested by psychoanalysis, the relationship between
the physical and the cognitive may sometimes be at odds, regardless of the
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label that is attached thereunto (Freud, 1962), then it is necessary to
investigate gender development from the viewpoint of cognitive scientists as
well.
Cognitive Developmental Theory of Gender Development
The relationship between the psychoanalytic and cognitive
developmental theories of gender development is strongest in that they both
rely on personal self-image of individuals in determining gendered realities.
This developmental theory is based largely on the works of Piaget, who
viewed cognitive development as essential to understanding the internal
nature of humanity, and Vygotsky, who viewed society and culture as
inimitable components of cognitive development. Though they both worked
within a cognitive developmental framework, they had distinctly unique
ideas about how such development occurred.
Piaget's (1975) basic premise of cognitive development is that humans
constantly search for a balance between reality and the perception of reality.
He postulated that this occurs through_ adaptation, which is achieved through
both assimilation (the incorporation of new information into extant schema)
and accommodation (the formation of new schema when new information is
incompatible with current mental structures) (Piaget, 1952). Adaptation
occurs as a result of organization, which is the mind's way of filtering and
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storing interconnected information. As organization of information is
necessary for learning to occur, Piaget (1975) asserted that development,
which is the process of cognitive conflict, precedes learning.
Vygotsky, like Piaget, was concerned with how information from the
external world is transformed and internalized by individuals. He believed
that individuals achieve such internalization through two means: language
and social interaction. Language is central to Vygotsky' s approach to
cognitive development for two reasons: it is the primary mode of
communication (both historical and cultural) between and among people; and
it allows individuals to establish regulatory control over their own cognitive

development (Vygotsky, 1994). External communication, or language,
transforms into inner speech wherein individuals are able to make sense of
the external world-thereby asserting their place(s) within it.
Vygotsky's theory of cognitive development rests on the necessity of
social interaction. He argued that transformation and internalization of
outside information occurs on two planes-the social and the internal (Moll &
Whitmore, 1993). The first, or social, plane allows the individual to observe
and imitate the language and actions of those around him (Vygotsky, 1994).
This creates the second, or internal plane, where an individual collates the
information and experiences from the social plane and represents them via
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the inner speech developed through the use of language (Vygotsky, 1994). In
contrast to Piaget, Vygotsky believed that learning leads to development.
While Freud (1925) asserted that children begin to understand gender
in terms of physical attributes (i.e., one's sex) as early as age five, Piaget (1952)
insisted that, because cognitive development is under construction, children's
understandings of reality (gendered and otherwise) differ qualitatively from
adults. He stressed that children must not be assumed ignorant because their
cognitive structures differ dramatically from adults. In keeping with Piaget,
and in direct opposition to Freud, Kohlberg (1966) states that children
develop a gender identity before they develop a genital one. Being labeled by
others as a boy or a girl comes before understanding that having a penis
makes one a boy and having a vagina makes one a girl.
While the various components of cognitive developmental theory
assert that children must take an active role in understanding both their
gender and genital realities, it makes no mention of those individuals who
may find these realities to be at odds (~s defined by society). Kessler and
McKenna (1978) state that "the [cognitive developmental] theory tends to
ignore individual differences"(p. 98) in regards to gender development. It is
interesting to note, however, that both psychoanalytic and cognitive
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developmental theories of gender development depend on biological reality
and social constructs as essential components of their theoretical frameworks.
Biological Theory of Gender Development
Biological and social theories of gender development are intimately
interdependent because of historic, linguistic, and cultural positionalities
regarding them. "The perception that biology is at the root of all things
persists nowhere more strongly than in relation to sexuality" (Weeks, 1996, p.
366). Differential biological studies between homosexual and heterosexual
men have been undertaken (LeVay, 1994; Reinisch, et al., 1991) in regards to
variances in brain structure (LeVay, 1994), genetic markers (Hamer, et al.,
1993), and the effects of prenatal testosterone exposure (Zucker, et al., 1993).
Other biological studies have centered on possible adoption, twin, and family
predispositions to homosexuality (Bailey & Pillard, 1991; Eckert, et al., 1993;
Whitam, 1983). The biological/ genetic predisposition to homosexuality is a
powerful argument that may offer insight into the sexual preferences of
individuals, but biology does not wor~ in isolation to form an individual's
identity and sense of self.
Possession of a specific anatomical organ relegates individuals to
proscribed (and prescribed) behaviors, attributes, and positions within any
given society. The connection between the construct of gender and the
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anatomical representation thereof has been historically viewed via the
reproductive organs/process. Stated simply, the biological theory of gender
development arises from the fulfillment of one's reproductive ability. Those
who cannot or do not perform the role (i.e., anatomical males impregnate and
anatomical females give birth) dictated by their anatomy fail in terms of
fulfilling their biological gender roles.
Of course, life is much more complicated than that. Kessler and
McKenna (1978) state that "scientific evidence indicates that chromosomes
[one's biological maleness or femaleness] have little or no direct effect on
whether persons feel that they are [emphasis added] female or male" (p. 49).
In other words, development of a specific gender identity or gender self-

concept (which, as stated earlier, is completely different than a gender role) is
not contingent upon the possession of either a penis or a vagina. Though
genitalia play a crucial role in our ability to construct a gendered self, they are
not the only factor in determining the relative masculinity or femininity of an
individual (Kessler & McKenna, 1978).
In biological terms, the gender attribution process is based strictly on

specific anatomical characteristics of individuals and the fulfillment of the
reproductive process dictated by such anatomy. The anatomically attributive
process is very different from the daily attributions attached to gender, which
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are both "highly historical and social" (Weeks, 1996, p. 367). The intimate
connection between these two is that the social construction of gender has
been and continues to be used as a way to ground biological fact (Kessler &
McKenna, 1978).
Social Learning Theory of Gender Development
Another theoretical consideration to further problematize discussions
regarding gender identity and gender self-concept of gay men is of social
origins. Strong and DeVault (1994) theorized that children develop gender
schemas that are based on their personal historical experiences within social
settings. These schematic formations are influenced by "parents, teachers,
peers and the media" (Hardy, 1995, p. 427). According to Behrendt and
George (1995), children are taught through the above listed socializing agents
culturally based "appropriate" and "inappropriate" social and physical
behaviors and characteristics. The social learning theory of gender
development is heavily dependent upon biologically predisposed or
predetermined possibilities in the formation of gender identity and gender
self-concept. In fact, Bailey (1995) insists that the plethora of research
regarding 'differences' between boys and girls shows not an innate difference
in the subjects but rather in the differential way others treat the subjects.
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This difference in treatment arises because the physical reality of a
penis or a vagina is treated as an "intransigent fact of life" (Kitzinger, 1995, p.
142) creating the belief that psychical differences must also exist. The
naturalness of anatomical differences is transferred to attributive agents as
well, causing a failure of society to critically assess the social implications of
gender categories (Herek, 1993b). Such powerful social messages are
internalized to become part of an individual's psychical map, reinforcing the
supposed naturalness of gender distinctions. These psychical differences
include ideas of gender, gender identity, and gender self-concept, as well as
the 'appropriateness' of actions and emotions to be demonstrated by
members of each sex. Gender is, indeed, a social fact (Kessler & McKenna,
1978) wherein gender normative and gender atypical behavior is either
rewarded or punished and ridiculed.
Ridicule of those who exhibit gender nonconforming behavior
establishes a line of societal demarcation, what Butler (1997) deems
"ritualized repetitions of norms" (p. 16). This societal ritualization denies
inclusion of any idiosyncratic persons or groups who may be "molded
outside the master cultural template and [sic] don't conform in some
recognizable way to dominant social principles" (Rottnek, 1999, p. 3). When
societal ritualization is combined with biological and psychoanalytical ideas
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of "appropriate" gender development/behavior, stigmatization of those
outside culturally-bound norms occurs.
Gay men are considered to be outside societal norms in the United
States in a variety of ways, of which gender is only one. The pathologizing of
gender nonconforming behavior insists that gay men be relegated to the
margins, both in society and in the social sciences. As many gay men are
thought, by society in general, to exhibit characteristics traditionally labeled
as feminine, it follows that the role of gender identity and gender self-concept
in this community should be more closely studied. Hardy (1995) states:
The role of social factors and gender role conformity in the
development of sexual orientation is controversial. Despite the fact
that gender role stereotypes are widespread, little research has been
conducted to evaluate the validity of these beliefs. One common
assumption of the general public is that homosexuality is associated
with gender role nonconformity; gay men are more feminine than their
heterosexual counterparts. (p. 435)
Homosexuals, and homosexuality, are generally viewed by the public in
terms of nonconformity with established gender role norms (DeCecco & Ella,
1993). If, as stated above, the gender identified feminine person is viewed
negatively, men who exhibit these characteristics would be viewed likewise.
Heteronormative constructs regarding both gender and sexual identity
require the unambiguous categorization of persons into the male/female
dichotomy known as binary opposition. While Richardson (1993) states that
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homosexuality itself should be re-theorized, Rottnek (1999) insists on an
interrogation of 'the normal', a concept which Canguilhen (1991) notes is
value-laden. Butler (1997) believes that forms of gender within the lives of
homosexuals, as well as discussions thereof, should move beyond the
historicultural frame of binary opposition.
Gender Development as Binary Opposition
The immediate result of the interconnectedness of biological and social
learning theories of gender development, in both historical and current
contexts, is that a binary system of gender identity and gender self-concept
exists. This system ensures the relational development through perpetuation
of gender identity and gender self-concept in terms of masculinity and
femininity (Spain, 1992). Binary oppositional gender characteristics, as
defined and encouraged by society, create problematic scenarios for gender
nonconforming gay men.
The continual linking of genital identity with gender identity is a way of
dividing people into specific categories, a way of referring to the sexes as
having different worldviews (Swain, 1992). These socially constructed
differences allow women to experience a broader range of behavioral and
emotional development, while simultaneously confining men to more limited
venues and patterns of expressiveness (Gonsiorek, 1995). Viewing gender in
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terms of binary opposition is essentially a heterosexist notion that is intended
to keep genitally differentiated people confined to their respective "places."
It seeks to define women as reproducer of the species (Wittig, 1992) and men

as the reproductive agents of the species. In viewing gender identity and
gender self-concept in terms of binary opposition, femininity as a
characteristic of gender, then, is devalued (Mayer, 1991),leading to lower
levels of self-esteem and self-acceptance in those whom society deems as
effeminate.
The traditional Western cultural view of gender as a binary opposition
continues to stigmatize and denigrate gay men. Instead of a natural way of
being, gender is really about a learned behavior. It is ideologically expressed
in cultures who share "beliefs, values, and customs concerning 'masculinity'
and 'femininity"' (Herek, 1993a), concepts which develop relationally
(Kimmel & Messner, 1989). In the United States, this ideological view of
gender as binary in nature stresses "the difference and division rather than
similarity and complementarity [of the sexes]" (Weeks, 1996, p. 377).
As it stands in the United States today, society's insistence on gender
normative and gender atypical categories in which gay men are assumed to
be deviant creates a variety of problems for gay men. These problems are
manifested socially in the continued stereotyping of gender non-conforming
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gay men as outside the "norm," as enigmas to be shunned, ridiculed,
attacked, and, in some cases, killed. Problems are also manifested personally
in gay men, leading to a variety of destructive behaviors, including-but not
limited to-low self-esteem, depression, anxiety, and eating disorders
(Behrendt & George, 1995).
One of the positive outcomes of putting gender de( con)struction theory
into practice, that is, in embracing the fluidity that supposedly exists in those
who move between the currently opposed gender categories, is that it allows
people "to engage in an expansive range of feeling, expression and behavior"
(Hansen, 1992, p. 54). Many people accept that binary opposition is the result
of gender socialization, that this phenomenon is historically and culturally
bound (Kitzinger, 1995), and an academic movement is underway to
deconstruct gendered behavior and expectations of gay men. This theory,
known as performativity, calls for a theorization beyond binary oppositional
categorical imperatives (Butler, 1997).
Performative Theory of Gender Development
The preceding theories are components of the symbiotic view of gender
development, assuming a position of transivity in that the either I or paradigm
is invoked in order for discussion of gender to occur. Performativity,
however, is aligned with the semiotic view of gender development, a
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positionality of separatism which insists that gender is neither masculine nor
feminine but, instead, is multidimensional in nature. The insistence that
gender is binary in nature is countered in performativity with the argument
that it is neither wholly psychic (internal) in origin nor purely physical in
manifestation, but that there is an interplay between the two which allows for
deconstruction (Butler, 1997).
Performativity stresses that gender is a regulatory process that serves
the purpose of privileging heteronormative ideas of how the world should be.
Within this heteronormative purview, certain kinds of identities cannot
"exist-that is, those in which gender does not follow from sex and those in
which practices of desire do not 'follow' from either sex or gender" (Butler,
1990, p. 7). Butler insists on the theory of performativity because it is within
the constructs of gender that we are able to find explanations for
permutations of gender and sexual identities that exist in daily life-identities
which would be otherwise unexplainable. Performativity is necessary as a
precondition for subjectivity, and in this way it moves beyond the
heteronormative matrix allowed by symbiotic gender constructions.
If gender is thought of as performative and is used to deconstruct

gender ideology established within a heteronormative matrix, it then
legitimates gay men's subjectivities. This empowerment of gay men's
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subjectivities (i.e., understanding gender, gender identity, and gender selfconcept from their points of view), moves them from the categorical deviance
that has kept them on the margin. This process is called queering the center
by centering the queer (Schemann, 1999).
Gender is performative not because it is the assumption of an
appearance, but because it is a way of being that consolidates the subject
(Butler, 1990), transforming him from a marginalized object into a
knowledgeable subject with which to interact and from whom to learn.
Understanding that performativity creates subjects, it is necessary to
understand how gender developmental theories have been approached in
relation to gay men.
Gender Development and Gay Men
Discussing the various theories of gender development and theoretical
intersections offers an interesting basis upon which to build a re-theorization
of gender. The repeated "(dis)location [of gay men] within a theory of gender
that rests on essential distinctions between the feminine and the masculine"
(Corbett, 1999, p. 10) has served to exacerbate the othering of gay men. This
(dis)location can have disastrous effects for gay men.
The intersection of sexual identity and gender identity is a site from
which to begin a de(con)struction of gender categories. As noted earlier, the
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theoretical models of transivity-that is the gendering of same-sex desire as
evolving "from the homosexual's liminal or borderline location between
genders" (Jagose, 1996, p. 19)-and separatism, or homosexuality as the
essence of gendered ideations, provide interesting possibilities in the
exploration of gender. While men residing in the United States are trained
"to separate sex from love, to be dominant, sexually active, and reluctant to
express emotion" (Hawkins, 1992, p. 83), gay men are often believed to be
antithetical to these socialized behaviors (see section entitled 'Stigmatization
and Internalized Homophobia' for more on this topic).
Though Gonsiorek (1995) states that there is no fixed relationship
between sexual and gender identities, the historical othering of gay men as
gender nonconforming beings could offer important information on gender
identity and gender self-concept, and how these ideations are created. The
power of gender identity lies in its ability to mark gay men as gay (Chan,
1995). This does not, however, automatically keep gay men from living fully
productive and fulfilling lives (Minter, 1999). The roles of identity and selfconcept in gay men's development are essential in helping live such lives.
Identity and Role Formation
Having discussed various developmental theories of gender formation,
it is essential to discuss the role identity plays in the lives of gay men.
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Though identity is personal in nature, there have been, and continue to be,
attempts to explain how identity is formed. Identity, as stated earlier, refers
to those perceptions of the self that are believed to be definitively
representational of the self in specific social settings (Troiden, 1984/1985).
The latter part of the definition establishes that identity is not "a
demonstrably empirical category" (Jagose, 1996, p. 9) but that it is produced
in conjunction with, and because of, socially specific criteria. Identity is the
mapping of an interior geography (Browning, 1996) and the assertion of one's
longing, ability, and right to belong in the world.
The gay community evidences the constant search for a place in the
world. While homosexuality itself "is not a transhistorical phenomenon, we
must remember to keep the distinction between homosexual behavior, which
is ubiquitous, and homosexual identity, which evolves under specific
historical conditions" (Jagose, 1996, p. 15). Identity is a contested, negotiated,
and achieved state that is the gift of historical circumstances (Weeks, 1991),
and, in the United States, serves as the cornerstone of the push for equal
protection under the law.
How are identity and being gay linked? The main connection lies in
defining and declaring one's sexuality (Chan, 1995). That gay men take a
stand, that they announce their homosexuality, is a political act in itself. This
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act is the beginning of an "emergent, continuous process that does not have
any necessary static endpoint" (Garnets & Kimmel, 1993, p. 11), a process
from which a distinct identity may emerge. Creating this space and
beginning to assume a distinct identity comes relatively late in the
developmental process for gay men. Embracing this emergent identity leads
to an achieved, rather than an ascribed, identity status. An ascribed status is
one that has been recognized from birth (such as having blond hair). An
achieved status is usually accomplished after cognitive development and
socialization have occurred. Because of the stigma attached to homosexuality,
and the issues resultant from such stigmatization, identity formation in gay
men occurs differently than it does for heterosexual people-a difference that
has an impact on acceptance of both self and others (Cass, 1979).
Two distinct perspectives regarding identity formation that mark this
difference are essentialism and constructivism. Essentialists view sexual
orientation and the resultant need for identity formation as a natural
predisposition that develops with the occurrence of critical experiences in
one's life (Money, 1988). For essentialists, identity is innate; a precondition
for being, but it is not necessarily fixed. The connection between nonheterosexual identity and sexuality, from the essentialist perspective, is
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marginalization (Jagose, 1996) that leads to the formation of associative
identities, whatever they may be called, named, or labeled.
Constructivists, on the other hand, view identity as fluid, "the effect of
social conditioning and available cultural models for understanding oneself"
(Jagose, 1996, p. 9). From the constructivist perspective, sexual orientation is
subjective, historically bound, and culture-dependent, as same-sex sex acts
are assigned different meanings in different cultures. Developing identities
that correspond with and originate from these various historicultural contexts
is the epitome of the constructivist argument that identity is fluid.
Whether one leans toward an essentialist or a constructivist perspective
of identity formation in gay men, it is clear that the formation of identity in
gay men (or forming gay male identity) calls for flexibility. Such flexibility is
the result of societal confinement of men into "narrower patterns of
expression" (Gonsiorek, 1995, p. 30) that pressure them to behave in strict
'gender-appropriate' ways (Basow, 1992; Hancock, 1995). Many gender
nonconforming boys (many of whom identify as gay in adulthood) counter
the restriction of males into rigid identity categories. These boys accomplish
this by being less reliant on approval of their peers and more reliant on their
own abilities, resources, and judgment (Isay, 1996) when ascribing meaning to
personal experiences (Minton & McDonald, 1983).
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Trusting their instincts is necessary for survival in a world that is often
harsh in its treatment of gay men. This survival results in the formation of
various identities for gay men-" self-identity, perceived identity, and
presented identity [sic] where an agreement exists between who people think
they are, who they claim they are, and how others view them" (Troiden, 1989,
p. 46). The articulation of one's identity occurs through a constant recasting
of memories of the past in order to understand one's present (Monte flo res &
Schultz, 1978). It is this ever-constant revisiting of pivotal past events, and
applying them to the present, that allows identity to emerge. This sense of
identity, which is dependent on social settings and scripts, results from one's
self-concept.
Self-Concept
In contrast to identity, which requires a social filter through which

identity is forged, self-concept is that inner-most image of the self that is free
of constructions imposed by society (Troiden 1984/1985). Though different in
terms of need for social filters, identity and self-concept work in tandem to
create one's view of self, world, and self-in-world. This combination helps to
navigate between internal geography and external demands because it
"involves what we are not at least as much as what we are" (McGuire, 1984,
p. 75). Knowing who we are and/ or are not is made more tenuous and
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difficult when looking more closely at the various components of selfconcept.
According to Mayer (1991)/ self-concept is only one component of what
is referred to as the objective self. This objective self contains both cognitive
(thinking) and affective (feeling) dimensions. The cognitive dimension
includes self-concept (how one perceives oneself), the ideal self (how one
thinks one should be), and the ability for self-evaluation (the evaluative
measures used to link self-concept with ideal self). The affective dimension
includes self-esteem and is more often a reflection of social acceptance than
self-acceptance. Though each of these dimensions is important, I have chosen
to focus specifically on self-concept because it is within this arena that
subjects may articulate the other dimensions of the self. Why one sees oneself
a certain way is often not known. However, articulation of how one sees
oneself is possible.
Developing a strong self-concept requires navigating the world,
collecting often disparate information about the world, and arriving at an
understanding of not only what the world is/is not, but how one fits into the
scheme of things. For gay men, self-concept is often the result of a keen sense
of observation that results in the rejection of constricting views of masculinity
(Messner, 1992). By rejecting socially imposed codes of masculinity, gay men

45

are required to reorganize their "personal sense of history and [alter their]
relations with others" (Messner, 1992, p. 233), restructuring their self-concept
in the process. The rejection of social templates occurs when one assesses the
negative messages sent by society about being gay, confronts those messages
in various ways, and rejects the messages without rejecting the messenger
(Garnets & Kimmel, 1993). These steps, which closely resemble the
components of praxis as defined by Freire (1974), allow consolidation of a
positive self-concept as gay men.
Though gay men often internalize and demonstrate many aspects of
the socially defined male sex role, a positive self-concept demands the
development of an understanding of masculinity that moves beyond the pale
(Herek, 1993a). Messner (1992) postulated the possibility that gay men
"might see in feminism a key to the development of an egalitarian society" (p.
233), simultaneously rejecting the oppressive view of masculinity, embracing
an empowering view of masculinity, and creating a new paradigm regarding
masculinity. The real or perceived societal oppression, which is consistent
and continual, contributes to negative self-concept (lsay, 1996). In order to
combat such negativity, gay men often tum the oppression outward by
combating the bias used by the oppressors (Isay, 1996).
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Creating an identity that is positive and affirming can only come about

if a positive self-concept exists. By critically thinking about the roles allowed
men in society, gay men often redefine, for themselves, what masculinity is.
This paradigm shift is often based in the very bias that is used against gay
men-femininity. Retaining socially defined feminine identifications, an act
that often puts gay men in places that are not culturally malleable, helps gay
men create positive self-concepts and distinct identities. The concept of
separatism, that gender is not a location between ideations but is a distinct
entity of its own, can be recognized in such an act. Occupying such a liminal
position, embodying the binary opposition, is known as androgyny, and it is
also important in discussions of gender, gender identity, and gender selfconcept of gay men.
Androgyny
Establishing a definition of androgyny creates, once again, two distinct
views of the role gender plays in the lives of gay men. Nicolosi (1991) states
that androgyny is viewed, in the post-modernist perspective, as a state of
genderlessness when in actuality it is the integration of both the masculine
and the feminine into the personality. This is reiterated by Nungessor's
(1983) statement: "If personality traits are viewed as bipolar, the individual
expresses masculinity at the expense of femininity. If they are viewed as
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independent continua, the individual may be qualitatively seen as both [or
androgynous]" (p. 11). Viewing androgyny as genderlessness intimates a
separatist point of view, while viewing it as embodying the bipolar view of
gender indicates a transitive point of view. This dichotomy is an extension of
the binary opposition discussed previously.
In terms of gay men and androgyny, it has been noted (Bailey, 1995)
that many men who identify as gay in adulthood remember exhibiting gender
nonconforming behavior in childhood, despite having been socialized to the
contrary and despite the punishment that resulted from such behavior. Gay
men are often presumed to exhibit culturally defined nonmasculine
characteristics (Laner & Laner, 1979) and have been seen historically as being
"a good example of a combination of traditionally defined masculine and
feminine [characteristics]" (Nardi, 1992, p. 174). Indeed, Corbett (1999) states
that many boys who grow up to be gay men feel themselves, in childhood, to
be neither girls nor boys, but that they have an "inchoate understanding" (p.
121) that their identity is more a matter of mind than an action or a behavior.
Their identity is a way of being that is not constricted by societal forces.
Regardless of whether one defines androgyny as the embodiment of a
genderless state or the embracing of a socially, culturally, and historically
defined binary gender state, many gay men exhibit great flexibility and
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fluidity in both their gender ideations and behaviors (Vargo, 1987). Peplau
(1993) postulates that the unique gender positionality assumed by many gay
men is a further sign of the loosening of traditionally viewed gender
constructs, both of which are results of the feminist and gay rights
movements. Garnets & Kimmel (1993) agree with Peplau's postulation,
adding that the 'nontraditional' gender role norms exhibited by gay men
provide "a unique opportunity to see the impact on identity, behavior and
relationships when the traditional pattern based on gender [is] reduced or
removed" (p. 27).
bell hooks (1995) articulates the heart of the androgyny I gender
conundrum by stating:
We need to recognize biological differences without seeing them as
markers of specific character traits. This would mean no longer
thinking that it is 'natural' for boys to be strong and girls to be weak;
for boys to be active and girls to be passive. Our task in parenting and
in education would be to encourage in both females and males the
capacity to be wholistic. Rather than defining manhood in relation to
sexuality we would acknowledge it in relation to biology; boys become
men, girls women, with the understanding that both categories are
synonymous with selfhood (p. 69).
Though there is a loosening of constricting definitions of gender in the United
States, there is still stigma attached to those acting outside the accepted social
framework. Androgyny may offer the opportunity to study those who
choose to exist outside of the current paradigm, but it is still denigrated by

49

society at large. Those gay men who appear effeminate, who violate the
stereotypic gender role expectations, are usually the recipients of overt acts of
homophobia and prejudice (Laner & Laner, 1979). Homophobic attitudes
extant in society send messages to gay men (and to those boys who become
gay men) that being gay is abnormal and to be avoided. Such attitudes not
only restrict the behavior and worldview of these children, but they are also
internalized as fact and may be detrimental to gay men once they have
reached adulthood.
Stigmatization and Internalized Homophobia
As described throughout this literature review, heteronormative
societal expectations dictate that homosexuality is incongruent with healthy
gender identity development (Nungessor, 1983). Schemann (1999) suggests
that heteronormativity "is productively slippery [because] a large part of its
power comes from its deployment of two mutually incompatible discoursesthat of (biological) normativity and that of virtue" (p. 61). Using value
judgments is synonymous with establishing norms of behavior, an act that, in
terms of gender and sexuality, establishes heterosexuality as the idealized
paradigm (Butler, 1997; Isay, 1996) for which every human should strive.
Berek (1993b) stresses that the approval extended by society for people
who exhibit heterosexual identity and behavior is detrimental to those who

50

identify as homosexual. The effects of internalized homophobia, or a sense of
self-loathing, can be more profound than the stigmatization and "othering"
that occurs by society in verbal and non-verbal ways. Internalized
homophobia begins when a boy who appears less masculine is rejected by
both male and female role models, as well as peers, causing a low self-regard
and decreased sense of well being to develop (lsay, 1996). The constant
denigration of the boy's lack of masculinity may lead to a fear of femininity
(Herek, 1988), and, further, to a sense of self-loathing for being the very thing
(effeminate) he fears. This internalized homophobia is tremendously
oppressive during the adolescent years-a time when the consolidation of a
strong sense of self and sexual/ gender identity is crucial (lsay, 1996).
The lack of positive affirmation from others-the feeling of being
stigmatized--causes the individual" to make many minor shifts in
adjustment across different areas of personal functioning in order to minimize
the negative consequences of being labeled 'homosexual"' (Larson, 1981, p.
27). These minor shifts require a tenacious sense of observation and
navigational ability, of reading situations and voices, faces and gestures, to
know what is 'appropriate' or 'inappropriate' behavior. These skills are
developed through the prevalence of homophobia, of learning from society
how not to be in certain social contexts. Internalization occurs when

51
messages of homophobia cause the development of both self-loathing and a
lack of acceptance of others who exhibit socially defined gendernonconforming behaviors. While developing the skills necessary to navigate
in the world may be positive, the effects of internalized homophobia are
difficult to overcome. A renouncement of internalized homophobia occurs
once the costs of subscribing to such thoughts outweigh the benefits (Herek,
1993b). It is only after the renouncement of internalized homophobia that a
move toward a consolidated sense of self may begin to occur. This puts the
subject in direct opposition to the dominant forces that caused the
consolidation, an opposition that creates a space to learn about transformative
models of overcoming oppression.
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Summary
Understanding the permutations of homosexuality and gender is
critical when considering the personal views of gender identity and gender
self-concept of gay men. The Gay Liberation Movement played a pivotal role
in our understanding of the intersection and diffusion of sexuality and
gender.
Various theories of gender development are also essential to gaining
insight into gay men's personal views of gender, gender identity, and gender
self-concept. The psychoanalytic approach to gender focuses mainly on
gender role and is heavily dependent on anatomical structures (Green, 1987;
Phillips & Over, 1992; Sieglelman, 1974). It offers a framework that describes
how an individual perceives, integrates, and deals with social cues regarding
11

gender appropriate" behaviors and tasks. It also affords the discussion of

normalcy and deviance, as well as the question of subjectivity and
heterosexist models of behavior.
The two basic principles of cognitive developmental gender theory are
that humans are in a never-ending search for balance between reality and the
perception thereof (Piaget, 1952), and that internalization of cues and
language from society is how this self-image develops (Vygotsky, 1994).
These 11 cues" are both biologically and socially based. The biological theory
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of gender development is based on anatomical structures and the ability to
reproduce (Hamer et al., 1993; LeVay, 1994; Reinisch et al., 1991). Working
concurrently with this, the social learning theory of gender development
insists that persons with specific anatomical structures behave in specific
socio-cultural ways (Herdt, 1993). When one moves outside proscribed
gender patterns, one is deviant.
Deviance exists because of the binary reality of language. Combine this
with the duality of anatomical realities (i.e., men have penises and women
have vaginas) and connections are inevitable. Men must behave in specific
ways to fulfill the role of seed bearer and women must do so in order to bear
the seed.
Antithetical to this stance, however, performativity insists that gender
is a regulatory process that privileges heteronormative ways of thinking and
knowing. Performativity also postulates that gender deconstruction
legitimates the subjectivities of non-heterosexual populations (Butler, 1990),
thereby de-marginalizing them and creating room for honest, open discourse
on the intersection of sexuality and gender.
Theories of identity and self-concept development and the discussion
of androgyny add more layers to the discussion of gender while
simultaneously relying on the abovementioned theories of gender
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development. The existence of stigmatized populations who do not fit the
"norm" is affirmed when psychic and physical dichotomization meets with
socio-cultural imperviousness. All of these issues make it important to
discuss personal gender identity and gender self-concept with gay men as a
way to both empower them and to let their experiences be known, while
simultaneously offering a beginning point from which a re-theorization and
the de(con)struction of gender may occur.
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CHAPTER III
METHODOLOGY

Research Method
Of the various methodological procedures that could have been used to
conduct this research, the participatory research model is the one I chose to
use. The very nature of the topic under consideration, the personal gender
identity and gender self-concept of gay men and how these affect their
everyday lives, virtually demanded that a participatory research model be
used.
Participatory research is inductive rather than deductive, requiring the
participants to be actively involved in the process (Krathwohl, 1993).
Acknowledging everyone's presence and importance to the research is a
hallmark of participatory research (hooks, 1994). Participatory research is a
form of phenomenological research, undertaken in order to discern how
specific populations view themselves, the world, and their places in the
world. This type of research is important because, according to Krathwohl, it
is "through our experiences [that] we construct a view of the world that

determines how we act [added emphasis]" (p. 311). Because each of us views
the world through individual phenomenological matrices, "filters containing
degrees of distortion" (Gonsiorek, 1991, p. 246), participatory research in the
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area of gender identity and gender self-concept of gay men creates a
recognition and reduction of such distortions. As the socializing agents of the
world are so very prevalent in forming self-concept, participatory research
emerges as a useful tool in learning about the intersection of gender identity
and gender self-concept of gay men.
Participatory research, also a form of qualitative research, differs
dramatically from quantitative research methods in that multiple
interpretations of situations emerge as a result of the personal worldview of
each individual participant. Participants are seen as teachers with whom to
interact and from whom to learn, rather than as objects to be studied at arm's
length. Krathwohl (1993) states that using participatory research methods
requires "an attitudinal change on the part of the researcher" (p. 326), creating
an environment that is reciprocal and communal rather than authoritative
and oppressive. bell hooks (1994) states that participatory research is both
powerful and necessary because it relies on "sharing personal narratives and
linking that knowledge with information [that] really enhances our capacity
to know" (p. 148).
Freire (1974) postulated that people must not be viewed as isolated
from the worlds they inhabit, and that to see people in their everyday lives, to
encounter them in the realities that they live and perceive, is essential both to
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understanding and to transformation. Knowledge of the lived realities of gay
men's gender identity and gender self-concept was the ultimate goal of this
research. "Focusing on individuals within society is important in order not to
take for granted the social and political realities within which individuals
operate" (Bernstein, 1976, p. 232). This is why participatory research methods
were used in this research. The attainment of knowledge is, like the research
in which the participants were engaged, a "form of praxis, a process in which
man begins to reflect on his orientation to the world by objectifying his
actions, reflecting upon them" (Collins, 1977, p. 54) and acting anew.
Dialogic retrospection was used in order to increase our capacity to
know regarding gay men, gender identity, and gender self-concept. This
particular form of participatory research is effective because it is designed to
bring to the most basic level seemingly complex social constructs. Dialogic
retrospection is used "to uncover meanings, make the participants critically
conscious, and encourage them to use their potential power to act to achieve
their goals" (Janssens, 1987, p. 91). By creating critical consciousness in the
participants, conscientization of the researcher is also deepened, providing
new and/ or alternative ways of knowing which may not have been
envisioned heretofore. The research, in the end, has a humanizing effect,
causing recognition of our own individuality and interconnectedness through
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the characteristics described and encountered in our discourse with others
(Bleicher, 1980).
I dialogued with six gay men between the ages of 25 and 40, of
European-American descent, and who live in San Francisco. Because of the
very nature of the discourse, that of establishing gender identity and gender
self-concept of gay men, it was essential to choose a methodological model
that allowed personal empowerment via the emergence of participants'
voices.
In addition to data collection, transcription, and synthesis, I kept a

journal of experiences, both personal and shared. I also wrote a one-page
contact summary report of each dialogic encounter in order to ensure efficacy
of dialogic interactions. These contact summary reports were used in order to
review such questions as: "What main issues or themes emerged from this
dialogic session?"; "What questions to guide the dialogue emerged from this
session?"; "What new issues arose and, based on the shared information from
this meeting, what possibilities for further discussion presented themselves?"
These contact summary reports were used to ensure (a) the clarity of the
dialogues on the part of both the researcher and the participants; (b) the
participants were actively involved in generating questions to guide the
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dialogue; and (c) the researcher was present and in the moment, engaging in
the process as well as the action of the research.
The specific methodology I used is based on Maguire's (1987)
overlapping participatory research model. The use of this model provided a
structural framework from which the research evolved. While Maguire's
model was used as a basis upon which to build, the efficacy of the research
process called for participant interaction and input. A general explanation
follows regarding each of the five phases of Maguire's model and the
application of each to the research on gender identity and gender self-concept
of gay men.
Design of the Study
Phase 1: Organization of the Project and Knowledge of the Working Area
The first phase of the research project, using Maguire's model, requires
the researcher to gather and analyze existing information regarding the
specific area of research (in this case, gender identity and gender self-concept
of gay men) being conducted in order to understand how the people and
communities of which the people are a part are affected (Maguire, 1987). This
phase of the project was extremely important to the research because it
provided the basis upon which to proceed. It affected my perception of the
community, my entry thereunto, as well as the dialogic process itself. It was
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during this phase that I recognized the need for a deep understanding of
pertinent information regarding issues faced by the participants in order to
better dialogue with them. When doing dialogic retrospection, this phase is
necessary to establish a reciprocity that determines the effectiveness of the
research.
Phase II: Definition of Generating Problematics
Phase II of Maguire's model calls for the utilization of a variety of
techniques and processes that are useful in conducting the research. As
participatory research has the ultimate goal of creating emancipatory critical
consciousness, it is essential that both researcher and participants realize the
importance of this phase of the process. It is during this part of the research
that everyone involved in the process comes to an understanding of how the
participants view themselves. Just as important, however, are the problems
that may be encountered by the participants in their everyday lives as a result
of their worldviews and perceptions.
Though I already personally identify as a member of the gay
community, this phase was important in gaining entry into the private lives
and thoughts of the participants. This phase of the research was a difficult
one to navigate, and it called for an authenticity in order to "construct a solid
connection with the community" (Ada & Beutel, 1993, p. 63) and the
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participants. Establishing a relationship that is reciprocal and authentic is of
the utmost import in participatory research because this helps establish
rapport and a sense of collective knowledge gathering that is absent in
traditional research methods.
Phase III: Objectivization and Problematization
According to Maguire, the third phase of the research establishes the
specific issues and concerns of the participants with whom the researcher is
engaged in dialogue. The problematization of these issues is necessary in
order to establish a link between the personal perceptions and realities of the
participants within a broader social context (Maguire, 1987) of gender
identity and gender self-concept, providing a space for a re-theorization about
the conditions which affect views of self, world, and self in world.
This phase is undertaken in order to provide a forum in which
problem-posing questions can be elicited from the participants. Of course, I
entered into the dialogic process with a set of general research questions
formulated from my review of the literature. Others, known as questions to
guide the dialogue, further supported these overarching questions. It is
during the third phase of the process that specific research questions are
developed and investigated, and questions to guide the dialogue are honed as
a result of interacting with and learning from the participants.
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These questions arose from the issues and concerns that affect the
participants' lives and perceptions, and they served the dual purpose of
creating generative themes from the various dialogues while simultaneously
creating a critical consciousness within the participants. The researcher
"must continually strive for fluidity within the process of the dialogue, and
remain open to topics of importance to the participant" (Pitot, 1996, p. 70). It
is this fluidity that makes participatory research unique and effective.
Phase IV: Researching Social Reality and Analyzing Collected Information
Dialogic retrospection, as a form of participatory research, requires a
minimum of two dialogues with participants. The first dialogue was
undertaken in order to establish a relationship with the participants, on an
individual basis, and to help develop general research questions via
problematizing issues and concerns expressed by participants. The second
dialogue allowed further explanation and exploration of these concerns,
based on the transcriptions from the first dialogue. The second dialogue also
offered the participants the chance to clarify their positions and perceptions
through encountering their words in print. The elapsed time between the
initial and follow-up dialogues allowed participants to reflect on their words
and to critically assess the personal meanings of gender identity and gender
self-concept and how these intersect with being gay.
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For this research, a third dialogue was conducted with each
participant. The third dialogue served the dual purpose of clarifying
contingent issues or concerns originating in the second dialogue and allowing
individual participants to reflect both on the process of dialogue and on
emergent themes they recognized as important. The third dialogue was also
used as a way to bring closure to our dialogues and to alert the participants of
the possibility of sharing in the presentation of findings from the dialogues.
To ensure that the dialogues are as authentic as possible, it is necessary
to allow the participant the choice of where the dialogues will occur. In so
doing, the researcher physically enters the lived reality of the participant
(Kieffer, 1981). The choice of space for the dialogues is an important one
because it immediately lets the participants know that they are not only
subjects in the research, but that they are also partners in the process and
direction of the research as well.
To ensure the maintenance of efficacy during the course of the
dialogues, each session was tape-recorded. Immediately following each
dialogue, I had two responsibilities. The first of these was to transcribe,
verbatim, the entire dialogue from the audiocassettes made. I then mailed
these transcriptions to each participant, asking them to carefully read the
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transcriptions and to note any issues or concerns they would like to either
clarify or elaborate upon.
The second responsibility was to create a contact summary report of
the dialogue session. This document was used to identify generative themes,
research questions, and questions to guide the dialogue when engaging in the
second dialogue. This responsibility played another role in both the research
and the dialogic process. Once I had identified generative themes from each
participant's dialogue, I then looked at all of the dialogue transcripts to
identify cross-participant generative themes.
This was a very important part of the process as I took these themes
back to the second and third dialogues with each participant, maintaining
confidentiality, on the intersection of thoughts, experiences, and issues that
arose regarding gender identity and gender self-concept of gay men. This
was another way of including the participants in the process, of encouraging
critical reflection and conscientization, and of demonstrating that the findings
from the dialogues were to be shared and owned by all. This assisted in
articulating the influences on the intersection of gender identity and gender
self-concept of gay men, as well as formulating individual plans of action to
be developed in the re-theorization of concepts of gender regarding gay men.
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Phase V: Definition of Action Projects
Phase five of Maguire's model requires both researcher and
participants to actively "address the problems that they have collectively
defined and investigated" (Maguire, 1987, p. 42). This was done to ensure
consistency with the first four phases of the model, including participants in
the formulation of actions to be taken. This also ensured that participants
enjoyed the benefit from the research. This phase of the research takes
advantage of the uniqueness of the participatory model in that it does not
isolate the researcher, no longer requiring him to "engage in th[e] process of
analysis alone, without any way of getting feedback to assess the accuracy of
the analysis" (Janssens, 1987, p. 90).
This phase is imperative in the realm of participatory research, for this
is the ultimate goal of such research. The empowerment of individuals to
critically assess and analyze their own lives encourages more authentic
external dialogue and action. The action phase must be present in order for
the research to be truly participatory in nature.
Entry into the Community
As I self-identify as a gay man and consider myself a part of the gay
community, my entry into the community should have been relatively easy.
Having identified as gay for the majority of my life, or at least having had a
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sense of "otherness" for most of my life, I feel that my ability to understand
the issues and concerns of the selected participants was heightened. I realize
that "membership in a culture blinds us to the constructed nature of that
culture's reality" (Kessler & McKenna, 1978, p. 22). Though I feel that I am
part of the gay community, this connection is based on a sense of shared
oppression and, to some extent, history. My experiences growing up gay in
rural Alabama, however, were different than those of gay men who grew up
in other parts of the country-and they may be different than those who grew
up in the same geographic location as I did. So while I felt that I would be
open-minded to the stories and lived realities of other gay men and their
perceptions of gender identity and gender self-concept, I was prepared to not
immediately connect with them, their experiences, and their points of view.
Hughes (1971) noted that a person who is of the culture but feels not
wholly a part of it makes a good observer. I feel that this defines me in terms
of this research. While self-identifying as gay is important, I feel I am part of
the gay community as well-volunteering with two community-based
organizations, shopping at establishments owned by gay merchants, and
being as active as I can be in researching issues facing gay men in my
coursework at the University of San Francisco.
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My entry into the research community, then, was through recognizing
each participant as an individual and according each of them, and their
stories, the respect they deserve. Establishing a willingness to listen, and to
share, within a framework of reciprocal dialogic retrospection, was a key
component that determined not only my acceptance as a researcher in this
process, but also my effectiveness as both researcher and participant in this
research.
Research Questions and Questions that Guided the Dialogues
Following are the overall research questions, along with questions that
were used to guide the dialogue-the foundation of this research.
1. How do the participants view themselves in terms of gender identity
and gender self-concept?
A.
B.
C.
D.

How do you define gender?
How do you define gender identity?
How do you define gender self-concept?
How do gender identity and gender self-concept, as you define
them, overlap or diverge?

2. What role, if any, does androgyny play in the participants' perceptions
of themselves as a gay men?
A.
B.
C.
D.

How do you define androgyny?
How do you define masculinity?
How do you define femininity?
Where do you place yourself, if at all, in terms of gender identity,
gender self-concept, masculinity, femininity, and androgyny?
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3. How have traditional gender role expectations impacted or informed
the participants' perceptions of themselves as gay men?
A. Can you provide a specific example of gender role expectations,
either masculine, feminine or androgynous, which has helped lead
to your current gender identity or gender self-concept?
B. How was/were this/these expectation(s) positive or negative at the
time of their occurrence?
C. How do/ does those/that expectation(s) affect your perception
of current gender identity and gender self-concept?
4. How have traditional gender role expectations impacted or informed
the participants' perceptions of, or interactions with, other gay men?
A. How do you describe your relationship(s) (if any) with
traditionally socially defined gender non-conforming gay men?
(Provide examples.)
B. How do you describe your relationship(s) (if any) with traditionally
socially defined gender conforming gay men? (Provide examples.)
C. How do gender nonconforming/ conforming gay men affect
your perceptions of both yourself and other gay men?
5. How has internalized homophobia affected the gender identity and
gender self-concept of the participants, or the participants' perceptions
of other gay men?
A. How do you define homophobia?
B. How has homophobia affected your perceptions of yourself, in
either positive or negative ways, as gay men? (Provide examples.)
C. How has homophobia affected your perceptions of other gay men,
in either positive or negative ways? (Provide examples.)
6. What other influences have affected the participants' views of gender
identity and gender self-concept?
A. What experiences in school influenced your view of gender, gender
identity, and gender self-concept? (Provide examples.)

69
B. What experiences with religion or religious institutions influenced
your view of gender, gender identity, and gender self-concept?
(Provide examples.)
C. What familial experiences influenced your view of gender, gender
identity, and gender self-concept? (Provide examples.)
D. What other social experiences influenced your view of gender,
gender identity, and gender self-concept? (Provide examples)
7. What has been, is being, or can be done to help combat homophobia
and/ or heterosexism in educational institutions and settings?
A. What experiences have you had in a classroom setting that indicate
that homophobia and/ or heterosexism are being combated in
educational settings?
B. What training have you been a part of and/ or taken part in that
indicate that homophobia and/ or heterosexism are being combated
in educational settings?
C. What changes would you like to see occur in teacher preparation
regarding homosexuality and/ or heterosexism in educational
settings?
The nature of participatory research dictates that participants help lead
the discussion by posing and answering questions they feel are pertinent to
dialogic interaction. Participants' responses to these questions are addressed
in Chapter 4.
Identification of Generative Themes
Data for this research was analyzed according to the identification of
generative themes, or those thoughts, expressions, and/ or experiences that
occurred within and across participants during the dialogues. This
undertaking was collaborative in nature. After the initial dialogues were
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conducted and recorded on audiocassette, I transcribed each individual
session verbatim. The transcriptions were shared with the participants in
order to allow them to see their words in print, but they were also used to
assist me in identifying generative themes. I worked with the participants to
identify such themes in order to gain a better understanding of their lived
realities and to help assist them in determining a course of action to be taken
as a result of their participation in the research.
The identification of generative themes is important, but the process by
which this is done is equally important. As both facilitator of and participant
in the dialogues, it was important for me to maintain a fluidity of exchange
with the participants, encouraging their active participation while
simultaneously observing not only what was being said but also the inflection
that was used, as well as facial gestures and body postures that were used in
the dialogic interactions. Maintaining an attitude that participants are coresearchers and co-facilitators was tantamount to discovering generative
themes with them.
Selection of the Research Participants
In order to gather the number and type of participants necessary for

the dialogues to occur, advertisements were placed in several local gay
community papers, including Frontiers Magazine, The Spectrum, SF Weekly, Bay
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Area Reporter, and The Bay Guardian, as well as in the San Francisco Chronicle,

the city's daily morning newspaper. Flyers describing the purpose and scope
of the study were also distributed in neighborhoods that have predominantly
gay populations. Interested persons were sent additional information, as well
as a questionnaire to complete if they were still interested upon learning more
about the nature of the study. The questionnaire included information
regarding ethnicity, age, socioeconomic status, profession, and educational
level, as well as geographic genesis and longevity of residence in San
Francisco.
The questionnaire also contained questions regarding personal
thoughts and ideas about gender identity and gender self-concept. The
respondents from this pool were asked to mail the questionnaires back to me
so that I could further assess their ability to articulate an understanding of
these theoretical constructs as they apply to their personal lives. A final panel
of six participants was chosen for dialogic interaction using Maguire's fivephase method as described above. In addition, I chose three alternate
participants to ensure the participation of at least six gay men.
In this study, as in all participatory research projects, it was important
to keep in mind that the participants make the study. Participants in
qualitative studies differ from those in quantitative studies in that they are
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specifically chosen for the "sensitivity, knowledge, and insights" (Krathwohl,
1993, p. 326). Participants also differ in this type of research because they are
selected for their ability to articulate their positions, their willingness to
participate in the study, and their ability to assist the researcher gain new
perspectives on the topic under consideration. The selection process is not
one to be taken lightly, and this is why questionnaires are essential for this
research.
Portraits of the Participants
After receiving fifty-six responses to the newspaper advertisements
and flyers posted in gay neighborhoods, I mailed questionnaires and further
information about the study. From the original fifty-six respondents, I
received questionnaires from thirty-one possible participants. Based on
demographic information and questionnaire responses, I chose six
participants and three alternates. Some responses of the participants chosen
intimated a view of gender, identity, and self-concept in alignment with my
own. I chose these participants in order to gain a deeper understanding of the
experiences they had had and what had led them to their current views.
Other responses of selected participants indicated oppositional and/ or
problematic views for me. I decided to include these participants in order to
understand how these alternate views of gender, identity, and self-concept
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were formed, and to deepen my appreciation for diversity within the
community. In addition, the selected participants were able to clearly
articulate their ideas on the questionnaire. Following are portraits of the
participants chosen.
Sal is a 31-year-old gay man who identifies as Caucasian. He is
originally from Pennsylvania, works as a customer service representative, and
is in the $20-$30,000 income bracket. Sal has a B.S. and, at the time of the
dialogues, had lived in San Francisco for 2 Y2 years. One reason Sal was
chosen as a participant was the following quote offered in his questionnaire:
"Sometimes I don't feel like a gay male, but what does [being] a gay male feel
like?"
Sal's dialogues usually centered on the difficulty he encounters in
feeling he is a part of the gay community. His dialogues most often dealt
with the pressure he felt to conform to a way of being within the community
and his struggle to overcome this pressure. I understood Sal's struggle as one
of moving from the oppressive call for conformity of society in general, of
· being strong enough to stand and say, "I am a gay man and you have to
acknowledge both my difference and my sameness." At the same time, Sal
has moved into a community that is supposedly accepting of freedom, but
has found a call for conformity therein. He finds this call for conformity more
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stifling than that of society at large. Sal encapsulated his struggle with the
pressure of conformity by stating, "I'd rather be honest and who I am and be
real and okay and not have a million friends."
Dirk is a 40-year-old gay man who also identifies as Caucasian. He
originally hails from upstate New York, works in retail sales, and is in the
$10-$20,000 income bracket. Dirk has a master's degree and, at the time of the
dialogues, had lived in San Francisco for 10 years. One of Dirk's
questionnaire quotes that intrigued me was, "I feel that knowing more about
ourselves and our reactions can only help us grow in the direction of
wholeness, maturity, and transcendence of our (often) self-imposed
limitations".
The dialogues with Dirk often moved toward the notion of freedom
and the tremendous sense of self that he has gained since moving to San
Francisco. He stated that his relocation to the city has assisted in the
development of a re-cognition of self, world, and self-in-world. The move
also helped him develop a more pronounced critical consciousness in dealing
with and accepting himself and others. The liberal nature of San Francisco,
the availability of information, and the possibility of discussing issues
pertinent to self and navigating life have been a motivating forces in Dirk's
life. He stated, "I've certainly found that I'm relatively safe [in San Francisco].
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I've found that that degree of safety allows me to think in ways that I simply
wasn't able to think [before]."
lain is a 39-year-old gay man who identifies as Caucasian as well. His
area of geographic genesis is North Carolina. lain has a Ph.D., is a clinical
psychologist, and is in the above $50,000 income bracket.

At the time of our

dialogues, lain had lived in San Francisco for 6 years. I was intrigued by
lain's statement, "I believe that while I can conform consciously to
stereotypically male behaviors, I also am more aware (and more accepting)
than heterosexual men of non-stereotypical aspects of myself."
I found talking with lain illuminating for two reasons. I found that his
ideas of self came through in his dialogues. He was genuine and open, and
his care and concern about the topic at hand were evident. Second, his
knowledge of psychology added depth to our dialogues that was
commingled with personal stories and anecdotes. Taking the theoretical and
making it concrete was a hallmark of our dialogues, and while I have done
quite a bit of research for this dissertation, the dialogues with lain made me
realize there is so much more out there, both to be read and to be done. lain's
having grown up in the South provided a connection other than being gay,
and sharing experiences and stories took on more meaning when steeped in
dialect and culture. lain's dialogues stressed the importance of others in our
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development of a sense of self. "I really believe that we form a socially
constructed idea of self based on the information we get from our
upbringing."
Matthew is a 29-year-old gay man who also identifies as Caucasian.
He is originally from the San Francisco Bay Area, is a full-time student, and is
in the $10-$20,000 income bracket. He has a B.A., and at the time of the
dialogues had lived in San Francisco for llh. years. Matthew articulated a
belief in society's role in our development of a sense of self when, in response
to the questionnaire, he stated "gender identity, or the expectations of gender
roles, that society I social systems places on an individual are, for the most
part, very oppressive."
The dialogues with Matthew were perhaps the most challenging.
While Matthew had much to share in our dialogues and was consistent in
scheduling and attending our sessions, the dialogues would often go awry.
Matthew's inability to clearly articulate his feelings and views was frustrating
for both of us. He began the first dialogue by warning me that he could get
tangential very quickly and easily. He was easily distracted during the
dialogues (both by my interjections and his own struggles to articulate
himself), and we discussed, in the second and third dialogues, the frustration
we each felt when reading the transcriptions. Matthew spoke about the
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process of dialoguing/transcription and how important, yet disconcerting, it
was to see his words in print; how revealing the process was in teaching him
about the way he uses language and contradicting himself while speaking.
His theory about this phenomenon is that he is in process-not quite there
yet. "[B]y not being in a professional realm, you're not expected to have
everything perfected yet." In Matthew's dialogues, I learned more about the
process of dialoging (which is very important if I am to continue this sort of
research in the future) than I did about his views of gender identity and
gender self-concept.
Mike is a 36-year-old gay man who identifies as British/Scottish/IrishAmerican. He is originally from Wyoming, works as an AIDS research nurse,
and is in the above $50,000 income bracket. Mike has a B.S.N. and, at the time
of our dialogues, had lived in San Francisco for only 9 months. In responding
to the questionnaire, Mike discussed the fluidity and fluctuation of gender,
· intriguing me with his statement about reading situations and knowing how
to be depending on the presence or absence of oppressive forces.
The dialogues with Mike were nearly always short and to the point.
Very much like lain, Mike was able to take the research questions and the
topics that arose there from and give personal and insightful anecdotes about
growing up gay in Wyoming. In dialoguing with Mike, the theme of fear was
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recurring: fear of self; society's fear of homosexuality; fear of being honest
and truthful. Mike gave an example of how fear (in)forms us when he
discussed his brother's reaction to the brother's best friend coming out.
Instead of being supportive, Mike's brother, fearful of being associated with a
gay man, beat his best friend unmercifully. The fear (of various types) runs
deep. Mike said, "it's mostly ignorance or being afraid of being what we
don't know" that keeps us separated as humans.
David is a 25-year-old gay man who identifies as Caucasian. He is
originally from southern California, works as a web designer, and is in the
above $50,000 income bracket. David has a B.S. and has lived in San
Francisco for 2 years. He stated, in his questionnaire, that his well-developed
sense of identity occurred in opposition to heterosexism extant in society. He
stated that "straight" people are "not forced to examine their identities in the
way [that] queer people" are.
Dialoguing with David was interesting and educational because he
thinks so unlike I do. David is a very creative individual, and his ideas about
gender and androgyny were informed by that creativity. The sense that I got
from David was that people are generally boxed in by their perceptions of
self ... that labeling and identifying are not an end in themselves but are
constantly changing with the shifts in language, society, and culture. David
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stressed that he felt trapped in discussing ideas of gender because of the
binary reality of our language. His insistence that gender and androgyny be
thought of in a multidimensional manner rather than in a linear manner
indicates his conceptualization and understanding of the topics. His
frustration with linguistic limitations was evident in each dialogue. He
stated, "it's probably necessary to have those moments of reflection" that
allow us to know ourselves through living and not by definition only.
Portrait of the Researcher
Having grown up gay in rural Alabama, I have always been cognizant
of difference, both of being different and of noticing difference in those
around me. Rural Alabama can still be a very difficult place to survive. Both
subtle and overt forms of homophobia and racism exist concurrently with a
mythology of hospitality and a sense of Christian purpose to love each
individual. I was raised to believe in the precepts of the Bible, in the
goodness of humanity, and of the interconnectedness of all God's creation. In
reality, I was witness to and recipient of the snide comments, derogatory
treatment, and blatant othering that is colonialism in action. I had to take the
beliefs, morals, and lessons of my parents, teachers, and elders and apply
them to my own reality in order to survive socially, educationally, physically,
and mentally.
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Having been encouraged to excel in academics as a child, first by my
parents and then by myself, I graduated valedictorian of my high school class.
After receiving a B.S. in secondary English education at the University of
West Alabama, I taught English at a small private school near my hometown.
I joined the Peace Corps in 1993 and served as an ESL instructor in Kenya for
two years. Upon my return to the United States, I received my M.Ed. in
secondary English education from the University of Montevallo. I began my
doctoral studies at USF three months later.
I have only recently begun to realize my own empowerment. I now
have the linguistic and authorial ability to articulate my experiences. This
ability has been a useful tool in presenting problem-posing dialogic questions
to gay men in order to articulate both our individual lived realities and the
generative themes that arose from individual dialogues and group
commonalities.
My ongoing conscientization regarding the deleterious effects of
difference and "othering" led me to the topic of gender identity and gender
self-concept of gay men. I believe that through participatory research with
other gay men I have not only come to better understand the plight of fellow
human beings, but also am now able to better internally articulate my own
sense of self. It is my sincere hope that the dialogues that occurred as a result
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of this research will bring about a better understanding of how perceived
gender "norms" affect those of us who identify as gay. It is also my hope that
having entered into dialogues with other gay men on the topic of gender
identity and gender self-concept, we can begin to provide a sound basis upon
which teachers, administrators, professors, teachers-in-training, and society in
general can create a more anti-biased, multicultural, and inclusive
environment in which to learn and live.
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CHAPTER IV
FINDINGS

Introduction
It is the general practice of researchers using dialogic retrospection to

use the findings chapter as a place to discuss the generative themes that
emerged from the dialogues. While that is done here, it is important, I feel, to
give background information on the dialogues themselves. Though the
participants' words will be used to illuminate emergent generative themes, I
begin here with providing basic answers to the research questions stated in
Chapter 3. In doing so, it is my goal to provide a more focused portrait of the
participants, as well as to present, in an abbreviated manner, the dialogues
from which themes were generated.
Following the section on generative themes is a list of questions,
presented in no particular order of occurrence or development, that were
generated across participants and in no particular order. They are included
here as an indication of the power and necessity of participatory research, and
to present a deeper understanding of the issues that arose during the
dialogues-issues which could be research topics in and of themselves.
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Results Pertaining to the Research Questions
Table 1 below is an abbreviated portrait designed to help the reader
identify participants in relation to the following discussion of the results.
Name
Age
Profession
From Time in SF
Sal
31
Customer Service
PA
2.5 years
Dirk
40
Retail Sales
NY
10 years
lain
39
Psychologist
NC
6 years
Matthew 29
Full-time Student
CA
1.5 years
Mike
36
AIDS Nurse
9months
WY
David
25
Web Designer
CA
2 years
Table 1: Abbreviated Portraits of the Participants

Degree
BS
MA
PhD
BA
BSN
BS

Income
20-30K
10-20K
50K+
10-20K
50K+
50K+

Results Pertaining to Research Question One
How do the participants view themselves in terms of gender identity and
gender self-concept?
Beginning the dialogues with discussions of gender, identity, and selfconcept, I felt, was the most logical way to initiate discussions of the lived
realities of the participants. Though I knew from reviewing the literature,
and from being a cognizant member of society, that gender-speak is a
decidedly slippery area, I was not prepared for the various permutations and
overlapping definitions my participants provided. Perhaps the most striking
outcome was the split between gender as a social construct and gender as an
intransigent physical reality.
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lain began his first dialogue by admitting the difficulty of defining
gender. He articulated the dichotomous definitions by stating, "I think gender
is kind of a socially constructed concept. Yes, we have biological differences
between males and females, but the idea of gender is sort of an internal
expectation for what the biological sex is supposed to do." His sentiment was
reiterated in my first dialogue with Mike, who said that "gender is kind of
who you are and the things you share, whereas sex is what you've got-your
anatomy."
In direct opposition, Dirk and Matthew felt that gender is synonymous

with anatomy. Dirk stated, "In my estimation, gender is pretty much
physically defined," while Matthew stated that being born with specific
genitalia produces specific gender options. "Sex is male and female. Gender
is ... the same thing, male and female." In further discussing the difference
between gender and anatomy, Dirk expressed intrigue with the idea "that
gender is much, much, much more complicated than the simple dualism
we're given." He expressed his belief that gender is not inherent in social
skills and in ways of being. Like Dirk, Matthew refined his definition of
gender in the second dialogue by stating, "gender is the role that you assume
out of all the ones ... the one you take on as your own" regardless of genital
reality.
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Much in alignment with the confusing nature of gender versus sex that
came from the participants, Gergen (1991) wrote, "Gender differences are not
inherent in nature. Gender is a category born of culture, and used for a wide
variety of questionable purposes. Simple biological differences have come to
signify a natural basis for an enormous range of behavioral and societal
practices" (p.145). Through most of the dialogues, this seemed to be
applicable, as evidenced by Dirk's and Matthew's original stances and
subsequent recapitulations upon reflection. Admission that gender is about a
set of shared beliefs and values that we internalize as children and apply to
our lives as adults was one of Herek's (1993b) postulations. Troiden (1993)
agreed, stating that humans are shaped through the imposition of scripts that
are social, cultural, sexual, and linguistic.
Cultivation of these scripts is important in defining who we are as
individuals. However, not all of the scripts we learn are healthy. In our
second dialogue, Sal stated that the gender roles modeled for him were
relatively traditional, with his dad being the breadwinner and expected to
work around the house. Women, he stated, were to stay at home. He also
said that he never questioned those roles, that his parents never "sat down
and said that people could do other things." Dirk called such scripts, or
gender roles, "inherently constricting," while Matthew called them "rigid."
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Using gender as a reality rather than as a construction creates problems
because "then expectations for male and female behaviors inform us and bias
interpretations of behavior" (King, 1998, p. 85).
If these roles are rigid, how do we form a sense of identity and self that

may be in direct opposition to the dominant paradigm? How do participants
define identity and how does this become linked with gender? In my initial
dialogue with Sal, he stated that he and his roommate often discuss how
identity is formed. He asked, "[Do] we choose our identities or [do] we let
how other people see us form our identities?" In this question there is
knowledge of the power of socialization, but also of an innate difference
between identity and self-concept. Sal answered his question in our second
dialogue when he said, "I kind of agree with how people see us helps us form
our identity. People have always seen me as quiet, an introvert, but easygoing-a good guy able to get along well with other people. I think that's
how I see myself, too." Palmer (1998) reiterates that identity is an
"intersection of diverse forces" (p. 13) that makes up a person's life, and it can
never be completely named or known. Mike remarked that identity is
imposed on us from the outside and that we have to make sense of it and
make it work for us in our own individual lives.
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The connection between identity and gender, then, is also one that is
bound by socio-cultural and linguistic phenomena. According to lain, gender
identity is the ideal we each set up for ourselves using social referents. It is a
goal to be reached, a relationship, according to Matthew, that is influenced by
external forces that are internalized and then projected back onto society
through self-presentation in specific circumstances. David articulated his
definition of gender identity very clearly:
There is this sort of dualistic gender identity. At a broader level I think
of it more as gender presentation-the gender to which you were born
or wish to be. There's a whole range of options within your gender and
outside your gender. Gender identity is how you view yourself
there ... and it may be in flux. It's how you interpret or deal [with] or
acknowledge or don't acknowledge that that is your gender identity.
David's statement is very closely related to Palmer's (1998) idea that
identity (gendered or otherwise) is as dependent on our fears and limitations
as it is on our strengths and abilities. Identity is a constantly evolving nexus
that is informed, according to Palmer (1998), by the place from whence we
come, the people who bear and rear us, and how we arrived into the world, as
well as the state of the world into which we arrived. Navigating the waters of
identity formation, dealing with an often cacophonous barrage of who and
how to be, requires a sense of self-knowing and of knowing self. From where
does this knowledge emerge? According to Palmer (1983), knowledge of the
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self requires an intimate knowledge of "the other." We have to know what
we like and do not like about "the other" in order to know ourselves more
intimately and completely, as well as more authentically.
Sal moved to San Francisco knowing himself, but not knowing the
community into which he was moving as well as he thought he did. He never
dreamed of confronting "the other" in the very community with which he
had struggled to identify. The disconnect for Sal comes from the pressure he
feels to conform to the ideals of the Castro, a predominantly gay San
Francisco neighborhood, in which he works. He deals daily with questions of
self and authenticity in a community that, on the surface, embraces diversity.
Sal complained, "I feel I don't have anything in common with these people."
The objectification of the constituents of his own community ("these people")
speaks volumes about Sal's struggles and the pressures to conform.
Like Sal, Matthew feels disconnected from the gay community as well.
He is disenchanted with the cliques and the calls for conformity. He stated,
"I'm kind of isolated from other people to a great extent. Extremely isolated.
It's been that way since I was born. It's just who I am." Matthew does not,
unlike Sal, depend upon the gay community for affirmation of his sense of
self.
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Contrasting with Sal's and Matthew's idea(l)s about self, Dirk, Mike,
and lain were more expansive in their dialogues. Dirk stated that moving to
San Francisco was positive for him. Unlike Sal, he does not feel a pressure to
conform, and he stated that experimentation had been good for him. It was
experimentation that allowed him to freely explore "the other," and, as a
result, to better know himself. He also has an affinity for those who are trying
not to conform to pressures from the community, those who are not trying to
emphasize the conventional aspects of their lives.
Like Dirk, Mike has a very positive self-concept. Despite being raised
with "very macho, strong male, masculine male figures," he is comfortable
with himself and with being gay. He stated that, after completing college, he
moved to Colorado and "took this deep breath" and learned to be. Likewise,
lain believes that in order to develop a really strong, positive self-concept one
must learn to recognize when self-negating and self-destructive behaviors
occur, as well as how to stop them with "more rational, and reasonable, and
healthy" thoughts. Knowing that there is value in just being who you are,
even if that means not being the ideal, is also imperative.
The difference between these two views of self-concept and "fitting
into" the community may be the result of age. Sal and Matthew are both
nearer thirty, while Dirk, Mike, and lain are nearer to forty. Monteflores and
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Schultz (1978) remind us "adopting a non-traditional identity involves
restructuring one's self-concept, reorganizing one's personal sense of history,
and altering one's relations with others in society" (p. 60). Time may be the
most effective tool in developing a self-concept that one can accept. David
encapsulated the struggle in saying, "for a while you have a little bit of doubt
because of your sexuality. But then you resolve that and you realize that
there's no conflict really ... or no need for any conflict."
Developing a self-concept that is positive is often more difficult for gay
men than for their heterosexual counterparts. Nungessor (1983) wrote,
"though one's actual attributes are independent of one's sexual[ity], the
concurrence of these two elements of sexual identity is confused by many
parents, socialization agents, and scientists" (p. 21). It follows, then, that
many gay men are also confused by the two elements, and that forming a
gender self-concept with which one can be comfortable may be difficult.
Indeed, lain stated in our first dialogue that "people have ideas of
inferiority or shame if they don't match up to the culturally acceptable ideal."
While not "matching up" may often be problematic, both Matthew and Mike
stated that gender self-concept is the realization and acceptance of who one is
and how one feels. David believed gender self-concept to be the "desired
me" that has not yet been achieved. He also postulated that gender self-
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concept is a range of motion both within and without gender identity. If this
is true, and gender identity is always in flux, gender self-concept, too, is
constantly shifting, changing, being defined.
Jagose (1996) urges us to not think of identity as a mythological
construction. We must realize that only in understanding ourselves as
rational, self-determining subjects will we be able to define a self. It is
through this self that identity emerges. She states that identity "is a process
rather than a property" (Jagose, 1996, p. 79). If identity emerges through a
sense of self, which is developed by acknowledging "otherness," it is a way of
defining limits within which we can operate psychically, physically, socially,
culturally, linguistically, and sexually.
Results Pertaining to Research Question Two
What role, if any, does androgyny play in the participants' perceptions of
themselves as gay men?
Understanding participants' definitions of identity and self-concept
and how gender intersects with these came through the research question
regarding those issues. In the extended discussions about gender, however,
were issues of femininity, masculinity, and androgyny, and the role that each
of these plays in the formations of a sense of self for the participants. While
the definitions that participants had about these terms are very much in
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alignment with heteronormative ways of knowing and being (evidence of the
strength of the models and lessons learned growing up in the world), the
participants had some interesting things to say about their own personal
views of these terms and how they see themselves in relation to them.
None of the participants had much to say in terms of definitions of
femininity. Dirk stated that, to him, femininity was "all about nurturing and
being willing to put up with consensus decision-making. That willingness is
probably learned rather than innate." lain agreed with Dirk's assessment of
femininity, stating that being "nurturing and supportive and relationshiporiented, commitment oriented ... being sensitive to the needs of other people"
were hallmarks of our cultural orientation to femininity and being feminine.
Dirk's remark that consensus decision-making is a learned behavior intimates
a submissiveness to the lives, thoughts, and feelings of others. This
submissiveness, according to Matthew, may be misleading in that those who
are of a feminine orientation actually wield more control than one may think.
Submissiveness, in his view, is an attributive power that is learned and is
used effectively.
In discussing masculinity, however, participants were more

forthcoming with ideas and discussion. These discussions centered more on
the presence of hyper-masculinity in the gay community than on the
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definitions of masculinity in general. lain explained the disconnect between
masculinity and femininity, setting them up as intrinsically oppositional
entities when he said, "masculinity by society's standards is not being real
emotional, not being real expressive. Except for anger. I think anger is
culturally acceptable for men. It's the only emotion they're allowed to show
in terms of society." So where femininity is the embodiment of nurturing and
emotional development, masculinity is supposedly devoid of these attributes.
Hyper-masculinity, on the other hand, is a topic that was readily and
easily discussed in the dialogues. The cultivation of a masculine appearance
in the gay community is overtly noticeable if one strolls through any
predominantly gay neighborhood in the United States. The proliferation of
gyms and health food and bodybuilding supplement stores caters to a
population that is hungry for acceptance. Acceptance comes with conformity
to the gay male ideal of huge muscles and the absence of the feminine-the
very conformity Sal discussed in our dialogues. Hyper-masculinity in the gay
community is the reaction to a heterosexist society that has constantly seen
homosexuals as effeminate and less than "real" men. Like any cult, however,
there are pitfalls to embracing the hyper-masculine model demanded by the
gay community.
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Dirk states that "the cult of hyper-masculinity might appear to
contradict [embracing gender role reversal]. The cult of hyper-masculinity
has a lot to do with not having worked through certain psychological issues.
It becomes a valid choice when a person knows he doesn't have to make it."

lain agrees with Dirk's assessment, stating, "Hyper-masculine men are still
working on stuff. It feels real constructed, the masculinity." Mike sees hypermasculine men as narrow-minded, a group of men who have conformed to an
ideal without really questioning the reasons behind the establishment thereof.
In the rush to not be associated with effeminacy and "women's ways of

being," many gay men fail to critically assess the options available to them
before jumping into a round of clubs, gyms, diets, and body and mind
altering drugs. The construction that lain mentioned is one that keeps gay
men from being authentic, and therefore keeps gay men from interacting with
one another in authentic ways.
Is there an alternative to the hyper-masculine or the feminine? When I
began to think about doing research on gay men and their ideas of gender
identity and gender self-concept, I thought about androgyny and how it has
played a role in my own sense of self. In deciding to pursue this line of
research, I also decided to include questions about androgyny in the
research-to take the pulse of participants on issues regarding androgyny
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and how it plays out in their daily lives. The participants with whom I
dialogued had quite a bit to say about androgyny. Many, but not all, of the
discussions fit well with literature reviewed for this research.
David's ideas of androgyny were a bit different than those of the other
participants. He stated that he thinks androgyny is more an embracing of a
non-political stance than anything else. He believes that androgyny "is so far
from political that I think of it in terms of fashion and style almost ... almost an
aesthetic." David also mentioned that if androgyny were in a list of other
words regarding sexuality and gender orientations, he would think of it
differently than when it stands by itself as the center of a discussion. He
mentioned that he had interesting visual images of androgyny as we were
discussing the issue ... mostly images of Boy George and David Bowie. The
Glam Rock images that proliferated in the entertainment industry in the early
to mid-1980s were his frame of reference when answering the question on
androgyny. He found it difficult to talk about androgyny as a state rather
than as an assumption of an identity by the physical representation of the
middle ground of "man/woman/something else." He indicated, though,
that androgyny, for him, "encompasses middle and ambiguous areas in
gender."
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Butler (1997) wrote that within homosexuality there might be forms of
'gender' that move beyond the traditional masculine and feminine
prototypes. Indeed, Schemann (1999) has noted that homosexuals are often
defined "by their closeness to and knowledge of gender difference" (p. 62).
Occupying the precarious position of being between genders, being thought
of as neither masculine nor feminine, creates a site for resistance for gay men,
but this site produces its own problems as well. In fact, Dirk stated in our
first dialogue that androgyny is important for gay men because in refusing to
play the gender roles game gay men assert a position of power. That power
comes from knowing both worlds, of being able to draw from the best of
masculinity and the best of femininity to construct a self and a world that
moves beyond the constructions of constriction placed on most heterosexuals.
This, in part, is why he sees hyper-masculinity as a detrimental state in which
to become trapped. Androgyny can only work, according to Dirk, when the
person is aware of what is going on, when there is a clarity regarding the
mixed messages about who and how to be that we are sent as gay men.
lain also sees androgyny as a powerful tool in establishing a unique
identity. He believes that androgyny is a combination of both traditionally
masculine and feminine concepts, and that therein lays a range of emotions
and behaviors that allows for psychical growth. Indeed, researchers have
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often concluded that androgynous individuals-that is, those who have
completely integrated both masculine and feminine aspects of their
identities-have the best overall self-concept (Mayer, 1991). lain believes that
embracing an androgynous frame of reference makes for a more flexible
individual, one who "can get along better in the world," one who is more
confident in terms of survival. He refers to this flexibility as resilience. Again,
Dirk concurs, stating that developing an androgynous state depends on both
integrating dichotomous aspects of available social scripts and in successfully
expressing that integration in some manner.
Matthew stated that being androgynous meant being "open to
exploring senses and sensibilities instead of just complying to whatever
society [expects] based on the physical features that accompany you as a
person." Reciprocity was the way Matthew eventually defined androgyny, a
sentiment that was echoed by Mike when he stated that being androgynous
means being "able to easily move back and forth between [two] types of
things. It's much more the way a person is and who the person is and how
they think and act. It's much more mental/ emotional than physical." Sal
agreed, stating that most homosexuals, in his estimation, have included in
their identities parts of masculine and feminine behaviors that set them apart
from heterosexual counterparts and siblings.
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Garnets and Kimmel (1993) state that gay men "neither adhere rigidly
to traditional gender roles nor consistently engage in cross-gender behavior.
Rather they may be more androgynous than heterosexuals are" (p. 291), and
that androgyny may arise from being forced by society to choose a gender
ideation. Being thought of as effeminate in childhood, as being gender nonconforming, opens the possibility to many pre-homosexual boys that there is
room to move within and without accepted gender norms, despite
socialization to the contrary and despite any punishment that may be
forthcoming from expressing and embracing "the other" as a viable
alternative way of being (Bailey, 1995). Corbett (1999) agrees, stating that the
process of coming to a solid identification as androgynous "may foster
greater character flexibility and empathy" (p. 130) in those gay men who
decide to retain feminine identifications and not negate them as useless and
unproductive.
The discussion of where each of the participants places himself in terms
of masculinity, femininity, and/ or androgyny yielded interesting answers
and similarities. These similarities are discussed in the 'Androgyny Scale'
section of the generative themes.
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Results Pertaining to Research Question Three
How have traditional gender role expectations impacted or informed the
participants' perceptions of themselves as gay men?
When discussing the role that expectations plays and has played in
helping the participants form a sense of self, most of the dialogues centered,
once again, on the constriction that many of them felt while growing up. Dirk
and lain both spoke about these constrictions and the effects that they have on
individuals. Dirk expressed, "We're expected to repress ourselves to a great
extent, and I think that many people do that. A lot of guys, especially in their
20s and 30s, think there is no option [other than to] 'butch it up'." This
statement is indicative of the hyper-masculinity discussed in the last section,
and how gender expectations create a false sense of how one has to be. These
messages originate in heterosexual society, but because of their tenacious
nature and the attendant guilt and shame attached to not being "masculine,"
they are internalized by gay men and brought into our own community
(internalized homophobia is discussed at length in the answers to question
five).
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lain believes that we have very strong culturally determined
expectations for men and women. "Some of that comes from how we're
built ... from biologically determined concepts, and some of it comes from
human fear and the need to separate ourselves and have boundaries." The
fear, as lain explains it, is present in both society and in ourselves. When we
are not the way we are "expected" to be, there is a fear, on the part of our
parents, siblings, loved ones, that we will be rejected and will not lead
fulfilling lives. This fear is inculcated in us and develops into homophobia
that affects the way we treat ourselves (generally speaking) and others in the
gay community.
David made the distinction between expectations and preferences,
which we did not discuss at length but which may be a point for future
discussions and research. He stated, however, that it is dangerous to draw "a
bubble around gay men," reminding us that there are many facets to peoples'
lives and identities and that there is danger in saying that gay men are a
certain way because of the expectations held about and for them-regardless
of whether those expectations are met or whether they are shunned.
Individual experiences in both childhood and adulthood make for individual
interpretations of expectations and the role that such expectations play in our
views of ourselves.
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In fact, Dirk stated that his current view of his gender identity

developed "in a pretty clear reaction to what was expected of me. I was
expected to be a 'normal' guy and I was, from a very early age, not."

He

discussed how not being "normal" was a way for him to resist the
expectations, to be able to move outside and around the edges of those
expectations in order to develop a better sense of self. Matthew had very
much the same experience, saying that, "psychologically speaking and
emotionally speaking, I have more characteristics that take me out of the
typical normal range of what is expected of a male in society." He discussed
how, like Dirk, the exploration of various gender roles was a way to push the
boundaries of expectation that have led him to his current self-concept. Such
explorations are a way of consolidating the self, leading what Palmer (1998)
describes as an undivided life. Leading such a life allows us to find a new
center for our lives, becoming critical not only of the institutions and
oppressions that affect us, but also self-critical as well. The "decision to live
an undivided life may eventually have social and political impact. But this is
not a strategic decision .. .it is a deeply personal decision, made for the sake of
one's own identity and integrity" (p. 168).
lain discussed the power of expectations and socialization, admitting
that he took on the identity, as a child and as a young adult, that was
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expected of him. It is only as an adult that he has "realized there is more
flexibility out there" than was available to him in the models he was
presented in growing up-that he has come to know what it means to lead an
undivided life. Learning of the flexibility of character that exists has been, for
lain, "a real nice kind of personal growth" that has moved him beyond the
boundaries of expectations put upon him as a child.
While the majority of the participants discussed expectations they
experienced growing up, Sal discussed the expectations put upon him by the
gay community. He stated, "I do feel I need to go to the gym and take care of
myself." Again, the expectations that Sal discussed were those that insist on
conformity to a way of being in the gay community that translates into
supposed happiness and what it means to really be a gay man. Sal admitted
that he didn't know "if we're all health conscious or we want to get laid, but
we try to take care of our bodies." This is a powerful statement about the
disconnect between identity and self-concept, and about the role of
expectation and conformity. lain agrees, saying, "I do think there's [an
emphasis] on image, particularly on people who seem to end up in an urban
environment. I don't think that's necessarily the case with all gay people."
The participants spoke of two specific areas of their lives that were
affected by expectations in helping them form a sense of self. The first is the
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lack of gay role models. This may be a factor in why gay male relationships
are not, generally speaking, of any significant longevity. Sal stated that it is
different as a gay man, in terms of dating. If men are supposed to be
aggressive and women submissive, how do gay relationships work? "We
don't really know how to ... there's no guidelines because we're both men."
By not having role models, it makes knowing how to be and knowing how to
be with another man difficult.
lain said that as a child he was miserable, "with no outlet for discussion
of these confusing ideas." The lack of role models made it necessary for lain,
and for myself and the majority of my participants, to wade through a morass
of signals, signifiers, and negativity that could have been lessened with the
advent of positive gay role models. Dirk states, "There were no really
positive role models. And I think had there been .. .I definitely feel had I
actually met a gay person who was willing to say, 'I am gay!' it would have
made a big difference." The expectation that all children will grow up to be
heterosexual is a dangerous assumption to make-for parents, teachers, and
society. The role of expectations in how to behave and how to be can create a
sense of being lost for many gay youth that can translate into questions of
identity and self in adulthood.
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The sense of being lost was also discussed by three of the participants.
They described it in terms of a lack of direction that they felt. Sal was
especially adamant about the lack of direction, saying, "Homosexuals don't
have a way to go, or what we're supposed to do, so I do a lot of comparing
myself to [my heterosexual] siblings. I don't know if homosexuality has
hindered me ... but it's frustrating to me. It's making me really miserable."
We discussed the lack of direction in terms of a roadmap that tells you how to
be happy, where to go for happiness, and what we can do as individuals to
make life happier for ourselves. We discussed whether or not he thought all
heterosexuals were happy with having a roadmap (the job, the marriage, the
kids, etc.), and he said that he thought they probably were not. We also
discussed how many men in the gay community create their own roadmaps,
and he linked that to conformity. He said, "I don't want [the phoniness of
most gay men's lives]. For most gay men that is their map. I don't want that.
It would probably make me more miserable to see that I'd conformed like all
these other people." The lack of direction was a real stumbling block for Sal
in his coming to an understanding of who he is and how he fits into the
community as a whole.
lain also discussed a roadmap and the lack of direction he felt as a
child. He stated that having a roadmap would have been nice "rather than
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having to integrate really complex" issues on his own. The roadmap that he
discussed was not a roadmap of how to be, but rather of steps along the way
that could have assisted him in dealing with the issues of sexuality, gender,
masculinity, femininity, identity, self-concept, homophobia, etc. He described
how not having the roadmap made his life more difficult as a child, but that
"having to fight against the sort of family ignorance and the church ignorance
and the school lack of sensitivity toward the issue gave me this real survivor
mentality. It made me really much more internally strong and able to
manipulate any circumstance." lain feels the lack of assistance as he was
growing up, the lack of a roadmap to help point the way, has been positive,
for him, in adulthood. He does not think, however, that every gay man is so
lucky. Not everyone has the internal fortitude to make it through the maze of
oppression that is present for those who grow up gay.
In terms of a roadmap, Dirk spoke about the general nature of society.

He said, "Society doesn't give us clear guidelines about being who we are. I
don't think it just pertains to gay people, but society doesn't encourage us to
find out who we are--regardless of who we might be." The lack of a roadmap
for Dirk is indicative of the socialization of the mind, body, and spirit, of not
being able to find out who we are or who we can become. This may be a
result of the fear discussed earlier, a fear that is more palpable for some
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people than for others. It is a fear that affects everyone, however. Sal
lamented the loss of individuality, saying that the individuality is taught out
of us as we grow and that we become what society wants us to be rather than
whom we really are.
Results Pertaining to Research Questions Four and Five
How have traditional gender role expectations impacted or informed the
participants' perceptions of, or interactions with, other gay men?
How has internalized homophobia affected the gender identity and gender
self-concept of the participants, or the participants' perceptions of other gay
men?
While dialoguing with the participants about gender role expectations
informing their interactions with and perceptions of other gay men, what
struck me most was the overlapping of homophobia and an objectification of
gay men who are non-gender conforming. Effeminate gay men seemed to
present the most cause for discomfort and negative reactions in the
participants. These reactions are so closely related to internalized
homophobia and the socialization of proscribed behaviors that it is difficult to
discuss the two separately. For this reason, I have included the discussion of
the answers to this research question with the discussion of internalized
homophobia that follows. The answers to research question four are, I feel,
more powerful when discussed in terms of internalized homophobia.
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Instead of connecting the participants' thoughts about homophobia to
literature on the subject, I think it is more effective to let their experiences and
explanations speak for themselves. For this reason, I present each
participant's responses to both research question four and research question
five.
Sal's dialogues were filled with examples of how internalized
homophobia has affected not only his views of himself but also his views of
other gay men. He stated in our first dialogue that he "definitely [has] strong
homophobic internalization. I still constantly go through that. I constantly
struggle." He stated that the main reasons for his views of homophobia and
how they affect him are the messages he has received over the years, the way
that society has presented homosexuals in films, and the general attitude of
society toward gay men (and lesbians). He feels the struggle to try to
overcome the stereotypes that have been established about gay men is
overwhelming and, at times, too difficult to handle.
An example of how homophobia affected him early on was when he

was a freshman in college. He said that his mom wanted him to join the band
because she felt that would be a relatively easy way for him to make
connections, meet people, and make friends in his new setting. Sal said,
"There are a lot of band fags. I wasn't ready to become one of them because I
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saw how people looked down on them." In our second dialogue, he
continued this general line of discussion, saying that he knew that he was gay
but that he didn't really want to be. Because of the homophobia he had
internalized, he knew the struggle to make a stand, to come out, would be a
difficult one and he was not ready to do that while he was in college.
Another example of his internalized homophobia had to do with his
ideas about gender non-conforming gay men. He stated, "It kind of bothers
me when I'm around a bunch of feminine [men], partly because I don't feel
like I'm that way and I'm wondering if they're judging me, or if I'm judging
them. It kind of bothers me." In our third dialogue, Sal said that after
reviewing the transcriptions of our second dialogue, he thought about his
reaction to feminine gay men and recapitulated, being less vociferous in his
homophobia. Though the idea he was trying to convey was a positive one,
the language he used in describing how he feels indicates that homophobia is
still very much part of his perception of feminine gay men. "I don't feel as
strongly about [femininity] anymore. And I don't really know that I was ever
afraid of those people [emphasis added] or [if] I just didn't want to be grouped
with those people [emphasis added]." Again, the objectification of effeminate
gay men indicates that Sal's internalized homophobia is still present, a fact
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that he willingly admitted and that he said he is constantly working to
eradicate.
In my dialogues with Matthew, I was surprised to find that he feels
that internalized homophobia does not inform his ideas of self or the
community. He defined internalized homophobia as being "subject to a
certain way of dealing with relationships and the models that are presented to
us," but that he had a difficult time connecting with the concept. He quite
adamantly stated, "I don't agree with this whole internalized homophobia
crap. I think it exists, but I think there is no reason to make a hysteria out of
it. You can't eradicate it in a day." Matthew's disagreement with internalized
homophobia and the effects that it can have on a person were in direct
opposition to his use of the words "normal man" and "regular man" to
describe heterosexual men during our dialogues.
In direct opposition to Matthew, Mike seems to have dealt quite
effectively with both the idea and the reality of internalized homophobia.
Mike's quiet, naturalistic approach during the dialogues came through once
again in addressing this portion of the research. He admitted that
internalized homophobia played a part in his upbringing and in his initial
conception of what it meant to be gay. The homophobia he experienced
while growing up in Wyoming, both external and internal, was so palpable
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that even making a stand "for them [meaning gay people]" automatically
made one suspect. He stated, however, that "over time, as I started to get
comfortable with myself, I got rid of what was going on inside of me. I got
comfortable with myself and with what being gay meant to me. That being
gay was okay, just another piece of who I am."
This is not to say, however, that Mike did not have experiences where
he had to deal with his own internalized homophobia. He related a story
about being at work one night and receiving a call from his then boyfriend,
who wanted Mike to meet him for a drink after work. Once he arrived at the
bar, a man wearing a dress approached Mike and gave him a big kiss on the
lips, making Mike very uncomfortable. When he realized that it was his
boyfriend, whom he had never seen in drag before, lots of questions and
issues surfaced for him that he had to deal with and work through. Mike
admitted, however, that he has gotten extremely comfortable with femininity,
and has even gone shopping with friends for wigs and dresses, and can camp
it up with the best of them.
Much the same as Mike, Dirk admitted, "at one time I was very
disapproving of blatantly effeminate guys." That attitude has changed
drastically, however, in the decade since moving to San Francisco. Dirk
discussed how being physically removed from his roots does not mean that
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he is completely free of the attitudes expressed and learned during that
upbringing. From a very young age he began to think about what it meant to
be different and about how he wanted to be different. This desire to be
different, however, did not mean that he was willing to accept a gay
identification-something he did not do until the age of 25.
The change for Dirk has been contingent upon coming to a
consciousness about internalized homophobia, and being cognizant of his
own language, attitudes, and behaviors as they are directed both toward
himself and others. He believes the secret to overcoming internalized
homophobia and the negativity generated by society is to critically assess not
only who and how you are, but also who and how you do not want to be.
Developing a strong sense of empathy, of putting yourself in the position of
those around you, and thinking about the implications of your actions are
imperative. There is a danger, however, inherent in becoming more
"accepted" by society. The experiences that gay men have, the ways in which
we are forced to construct and reconstruct our sense of self as a result of
living in oppositional ways and being marginalized by society, are in danger
of being lost, something with which Dirk is uncomfortable. He stated,
"Ultimately we're not the same" because we have evolved as a counter to an
oppressive way of knowing and being.

112

lain also admitted that internalized homophobia was a strong force in
his life at one time, stating that he did not realize that he "had a bias against
really effeminate gay men until college. [I knew this guy in college] who
walked like a woman, talked like a woman, his intonation, everything. It
really bothered me. [I thought], 'What if people see me talking to him?"' He
said that the way he overcame these feelings was in realizing that he was
doing the same thing that had been done to him during his childhood and
adolescence ... objectifying and making assumptions based on physical
gestures and characteristics. He had to confront these feelings head -on and
work through his issues, which were in no way the problem of the person
who brought the issues to light.
lain also iterated a belief that, very much like Dirk, internalized
homophobia will always be present and will always be an issue with which
gay men will have to contend.
We may make lots of progress, and we may have lots of laws on the
books, but if you look at other civil rights work [you'll see that
homophobia] exists daily in every situation in our consciousness, in
our media, in our movies, in our churches. There is going to be
homophobia as long as we exist because that's human nature.
The presence of internalized homophobia, while detrimental to a certain
extent, is also helpful in assisting gay men come to consciousness about the
world and how to be authentic in it. Definitions of self, as stated earlier, come
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in understanding "the other," and internalized homophobia is a part of "the
other" that can bring gay men to consciousness.
lain also shared his idea that the term homophobia in and of itself may
be too limiting. He stated, "The classic definition of homophobia is sort of a
phobic or fear reaction to homosexuals. Yet it has come to mean a lot more
than that. It has come to mean any negative feeling or action toward
somebody that's gay." lain's idea that homophobia is a constricting term arises
from having recently read that homophobia is extant on five distinctive levels
in today's society, listed here from least to most problematic.
The most non-intrusive, and perhaps most socially detrimental, type is
supportive homophobia, or tolerance. lain stated that tolerance is "not
necessarily positive, but the desire to harm is not present." Tolerant people
are not active and assertive in confronting homophobic reactions and/ or
remarks made by others, but are also very careful about not making such
remarks themselves.
The next form of homophobia is heterocentrism. Heterocentrism is
closely related to supportive homophobia, but it is still problematic.
Heterocentrism is when heterosexuals do not think critically about the
privileges of being heterosexual, and therefore there is no consciousness of
oppression of non-heterosexual people.
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The third form of homophobia is non-supportive homophobia. This
type of homophobia involves recognition of the difference between being
homosexual and being heterosexual, but no actions are taken to discriminate
or to cause bodily harm to homosexuals. There is a cognizance of the status
of heterosexuality as being one of power and privilege.

Heterosexism is the use of power of heterosexuality to discriminate
against gay people. This discrimination may not be physical, but it may
involve such things as voting against affirmative action clauses that include
sexual orientation as a protected status. Another example of heterosexism is
voting to disallow gay marriage. Language is perhaps the most readily
observable example of heterosexism in our society, an example of the
assumption that all people are and should be heterosexual.
The most dangerous levels of homophobia are those that lead to hate
crimes. These crimes emerge because of a desire to do bodily harm to
homosexuals. There is argument about the motivations behind and reasons
for hate crimes. One argument is that perpetrators of such crimes have latent
homosexual tendencies themselves and are unwilling or unable to
acknowledge these feelings. Another argument is that hate crimes are the
result of an extreme form of heterosexism where the dislike for gay people
moves from a need to differentiate and disassociate to a need to eradicate.
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David insists that internalized homophobia, which can be made up of
various components of the five levels of homophobia listed above, works on
various levels. The first step in eradicating internalized homophobia is to
understand that you are an individual not a stereotype. He insists that gay
men have to "get rid of the obvious stuff, which is taking society's fears and
phobias about you or negativity or hate for you" and admitting that it has
been internalized, that it has influenced "your self-perception, your feelings
about yourself, your criticisms about yourself." Recognizing the presence of
these phobias and fears does not mean admitting they are the totality of who
you are as an individual. Without the recognition, however, one may not be
able to function outside of the homophobia. Again, becoming a critically
conscious person about the causes, effects, and possibilities for freedom that
emerge from internalized homophobia are important in combating it.
David also discussed a self-exilic action that usually accompanies the
coming out process. He asked, "Does that sort of will or desire to exile
yourself tie into internalized homophobia?" His answer, which came directly
on the heels of the question, was that, yes, there is a connection. The selfexilic action is not contingent on "a sort of heavy-fisted internalized
homophobia ... but a sort of 'pull yourself out of what everyone else is doing
[because] you're different' sort of subtle internalized homophobia." In other
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words, not letting the existence of the internalized homophobia overwhelm
your sense of self, world, and self-in-world is imperative in understanding all
three.
What are the sources of this internalized homophobia? Question six
addresses the question of institutions and experiences that influenced
participants' views of internalized homophobia and the development of their
current views on gender, identity, and self-concept, and functioning within,
and sometimes in spite of, these experiences.
Results Pertaining to Research Question Six
What other influences have affected the participants' views of gender identity
and gender self-concept?
During the dialogues, I wanted to get specific examples of cultural
influences that affected the gender identities and gender self-concepts of the
participants. As is evident from answers to the previous five questions, there
are many factors that affect the formation of a sense of identity and self. The
dialogues more often focused on these influences than they did on the actual
gender ideations of gay men-sort of a catalogue of ideas that help or hinder
developing a positive self image, gendered and otherwise, of the participants.
Among these influences are school, religion, and family, and the participants
had experiences to relate in regard to how they were treated in these venues

117

and how those experiences may or may not have helped them form their
ideas of self.
In terms of school, lain spoke more extensively than did the other
participants. He had interesting observations not only on his own school
experience but also on the very nature of educational institutions in the
United States. He described his experience in school, asserting that he did
well as a student and that the teachers always favored him because of it. He
stated, "School socialization favors more traditionally feminine kinds of
interests in some manner. 'Be quiet, listen, do what you're supposed to do.'
So it's real easy to succeed in that."
Being a good student, being able to tap into those qualities that are
deemed feminine (the submissiveness, asking for permission, etc.), lain
gained reinforcement from several teachers along the way. Those teachers
who gave positive reinforcement to lain made school a place where he could
achieve and flourish. He also believes that this setting helped him "survive
because it was part of the consistent feedback that I was smart and creative
and fun to be around." During the course of the dialogue, lain remarked,
Interestingly, two of those teachers [who gave consistent positive
regard] were African-American females. They were so warm and
nurturing. I got a lot of self-esteem and a lot of self-concept from my
school experiences. There's a lot of power in saying, 'you're really a
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special and talented child and don't let anyone ever tell you that's not
true.
This does not mean, however, that all the experiences he had in school
were positive. He remembered "being teased and being called a sissy by
another student. I don't know if any teachers were aware of it or not, but it
was very, very painful-very difficult." Even if the teachers were aware of
the teasing, lain asserted, they did not have the tools, when he was growing
up in North Carolina, to deal with gay students and the issues (both external
and internal) they face in schools.
Mike, too, remembered that the schools he attended required you to be
either very academically driven or very athletically driven. He recalled, "I
don't know that there [were many times] when I was actually called
names ... people actually kind of left me alone." There were a few students
that attended his school that were on the verge of being openly gay, and they
were often harassed.
Students were not the only source of harassment. According to Mike,
teachers "were very negative. Some overtly stated .. .I had a typing teacher
who was very effeminate. I noticed that he was treated much worse than the
other teachers" even though he was married. There was not much in the way
of support for anyone who was non-conforming.
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Mike stated that his being left alone was more difficult to maintain as
he progressed in the grades. School became more competitive and students
were expected to be more goal-oriented, to fulfill expectations. Being the
quiet student who did not cause problems became more difficult. This
experience mirrors lain's discussion of school, in the early grades, being
organized around more feminine-oriented types of behavior. Later in school,
things become more aggressive and competitive, and girls begin to lag behind
because they have not been trained to be competitive (generally speaking).
As competition becomes the norm, many gay students, who may not be
inclined to competitiveness, may find it difficult to adjust and succeed in
school without support from an understanding faculty and administration.
David also talked about his school experiences. He said he "had some
picking on. At that time I kind of blamed it on being a fat kid. But looking
back I was a fat kid who was more interested in hanging out with the girls,
who was more interested in going to the library and doing funny things
instead of playing sports and stuff like that." Despite being the target of
teasing, David did well in school, probably because " I was creative and
artsy ... teachers always seemed to like me." Seeking the protection of the
teacher, whether intentionally or subliminally, is one way of deflecting
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negative comments and actions because one is constantly being given
attention by the teacher.
Religion seemed to be less of a factor for the formation of a sense of self
for most of the participants. Sal stated that he grew up attending
Presbyterian services, and that because his church was really relaxed he did
not have strong negative experiences in church. Though he stated that his
parents were religious people, they did not necessarily bring the religion
home. Lessons learned in church were left in church and did not play an
important role in his ideas of self. According to Sal, his church "taught
nothing about homosexuality."
Like Sal, Matthew does not consider himself a religious person. While
he has convictions and beliefs that may be based on religion, he does not "go
toting his religion around." Similarly, Mike stated that for him church has
become a building and a bunch of people, that religion is much less important
to him than is spirituality. The two are not, according to him, the same thing.
David stated that he did not grow up in a religious family.
Religion was discussed more at length in the dialogues with Dirk and
lain. Dirk related that he has been involved in three organized religions in his
lifetime, and that they have all had an impact, in one way or another, on his
views of self, world, and self-in-world. He discussed how he was raised in
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the Catholic faith, but that because of the church's stance on homosexuality,
never really felt comfortable there. He next moved to Orthodox Judaism,
which "has a few problems with being gay, too-a lot of difficulties.
Orthodox Judaism has very strong views of sexuality and not just vis-a-vis
homosexuality but vis-a-vis just about everything." Because of his
experiences with Judaism, Dirk then moved to Buddhism, which he considers
to be the organizing principle of his life.
The aspect of Buddhism that appeals to Dirk is that "all beings, from
amoebas through humans, all sentient beings, have the Buddha nature," the
ability to reach enlightenment and be self-accepting and accepting of others.
When Dirk asked his teacher about being gay and Buddhist, the teacher
responded, "Just because you're gay doesn't mean you don't have the ability
to become enlightened. You don't have to make a big deal out of it, but you
don't have to deny it, either." Buddhism has had such an impact on his life
because he has found a supportive community within its tenets and society.
lain stated that church, for him, was an extension of family because he
was raised in such a small town. He was related to half of the congregation of
the church he attended while growing up, and remembers that even within
the church there was favoritism and "an unequal distribution of affection and
praise." Church as a political space was an idea that took root early on--one
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that spurred lain into thinking "I'm not buying into your fundamentalist
religion because there is just too much hypocrisy."
Once he had left his hometown to attend college, and thereafter, lain
thought seriously about separating himself from God because "God was my
parents and God was the church, and God was f***ed up. I realized
[eventually] that God could be bigger than [I had been taught]." For lain, as
for Mike, religion and spirituality are two different things. The attraction to
spirituality for lain is in knowing that each individual has the right to be here,
that we each have a place in the universe. "However you choose to define it,
even if you're an atheist, you still have a system of beliefs about how you fit
into the world as a responsible human being." What lain does not like about
religion is that communities organized around it have "usurped the right to
say who can be spiritual" and who will be allowed to participate in organized
religion.
The role of religion in the formation of self-ideations seems to run the
gamut. Religion, as lain states, seems to be an extension of the family and the
dynamics that occur therein. It is yet another aspect of society and culture
that affects different people differently. Matthew stated that his family "has
been so bad. My dad complains. I'm learning from what he's saying because
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I extrapolate from that and I compare that [to my experience]." His brother
and sister give him a bit of a hard time, jokingly, he insists, about being gay.
lain said, "No one in my family ever addressed gayness directly, but I
did have people in my family that I felt were unconditionally loving. My
grandmother was just steady--steady affection. She was a very important
influence." Another person that was positive for lain was an aunt who
encouraged him to do well in school and spent time with him helping to
develop his academic acumen. lain counts himself lucky, in some ways, to
have been born into a relatively large extended family. He stated that he took
on the role of emotional caretaker very early on, which, he believes, "took
some of the attention away from me and my own struggle about" being gay.
Mike said that his mom was a single parent, and, because of this, the
community basically raised him and his siblings. "It was a wonderful
experience in that we got a lot of different exposure [to ways of knowing and
being]. It wasn't always the greatest experience, though, for that very same
reason."
David's father worked overseas for the majority of the time that David
was growing up, so his mother spent a lot of time with David. David was
also an only child. He stated, "I wasn't a 'mama's boy' but I was definitely
my mother's child." He believes that family is where you get the majority of
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your ideas about self and world, that they are the ones there from birth until
death. He also postulated that he didn't think his parents expect(ed) much
from him, gendered or otherwise. "Maybe it's because I very easily met their
expectations that they do not have a lot of expectations that can be filled ... My
mother sometimes, I feel, doesn't have expectations for me and as free as that
can be it sometimes can be a little too free."
Dirk stated that his family is basically good with most things, but that
his being gay
is clearly not a part of their worldview. When I came out to my
parents ... neither of them recognized that it was an extraordinarily
morally significant time for me .. .l was really disappointed. I have
much less of a sense of being part of my family now than I did. I think
I wanted to be a part of my family and now I recognize that's not
remotely possible.
Much of what Dirk is discussing is the existence of a heterosexist view of
emotional and sexual development that assumes everyone to be heterosexual.
When a gay man comes out to his family, there is a disconnect because the
family has not had to struggle with the heterosexism; family members have
not had to critically assess their place(s) in the world because heterosexuality
is a place of privilege. The disconnect he felt from his family is not an
unusual occurrence, but that does not mean it was not painful.
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Another element of culture that was discussed, though not at length,
was the role of media in definitions of self. Sal stated that the entertainment
industry was a way for him to escape and a way for him to delve into a world
where he could explore issues for which he would otherwise not have had an
outlet. lain stated that learning about authors who wrote semi-homoerotic
fiction while simultaneously attacking issues of coming out and coming to a
self-realization and empowerment were positive events for him. He stated
that movies and television were also positive in that they depicted stories that
included homosexual characters, even though these characters were usually
either the villains or were killed sometime during the course of the action.
lain learned to accept the positive aspects of being gay without focusing on
the media's message of what became of people who chose to lead openly
homosexual lives.
Results Pertaining to Research Question Seven
What has been, is being, or can be done to help combat homophobia and/ or
heterosexism in educational institutions and settings?
After hearing each of the participant's ideas about gender identity,
gender self-concept, and androgyny, as well as the role played by family,
religion, and school in the development of these ideas, I wanted to get a better
sense of what could be or is being done to combat homophobia/heterosexism
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in educational settings. Four of the participants had suggestions for schools,
based mainly on their own experiences as students-both as children and as
adults.
Matthew felt that the best way to begin tackling the issue of
heterosexism and homophobia in the classroom is to reach students before
they get into their credential programs. He believed that those who choose to
go into teacher education programs should have a component of the
coursework devoted to critical consciousness building, of having teachers in
training become aware of the power of their words and actions on students.
He did not give specific ways in which this could be accomplished, but felt
strongly that anti-bias education needs to be included in all curriculum for
teachers in training.
Mike agreed, stating that both curriculum development and in-service
workshops are needed in order to create change and to graduate more
effective teachers. He said, "Teachers need to realize that if they hear
something going on and they don't step in, [they're complicit in their silence].
There is the potential for changing that" and having more awareness training
in college and in workshops will help move teachers toward being more proactive in combating both homophobia and heterosexism.
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lain and Dirk offered the most expansive and detailed suggestions for
schools and teachers. lain stated that textbooks should accurately reflect the
presence of gay men in history, as well as the important contributions that
have been made to society by gay men (and lesbians). Textbooks, he stated,
"are very valuable for kids to understand that there is a range of lives out
there." Discussing the contributions of people like Michelangelo and
Whitman, among others, without discussing how their work is a direct
reflection of their own experiences and worldviews is a disservice to the
students. It keeps them from interacting with the subject and the subjects in a
beneficial, truly educational manner. Palmer (1998) stated that it is seldom
that we ask, "Who is the self that teaches?" (p. 4). This is an integral part of
becoming and being an effective teacher, for in asking the question and in
actively pursuing the answer, a teacher is recognizing how the self "form[s]or deform[s]" their relationship to the student, the subject, to colleagues and
to the world.
Another suggestion that lain had was for teachers to get comfortable
with themselves and their views. He stated that stereotypes, homophobia,
and heterosexism could all be reduced "if teachers felt comfortable in talking
about themselves and how they don't fit stereotypical roles" and were brave
enough to take a stand when they witnessed oppressive behaviors in school
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settings (e.g., bullying, name-calling, physical abuse, etc.). Such comfort can
occur if teachers are offered training on anti-bias curriculum development
and how to recognize the signs of oppression-in both themselves and others.
He insisted that teachers become aware of their language in educational
settings, that they understand how their language plays an important role in
the establishment of, complicity in, or demolishing of stereotypes.
Recognizing that not all students will grow up to be heterosexual is a good
place to begin to acknowledge their students as individuals. Such recognition
serves the dual purpose of fostering a connection with each student and
putting the onus on the teacher to become aware of him/herself as a role
model in the classroom.
lain stated, "I had teachers along the way that reinforced me as a
person, that liked me. Those teachers made school for me a place that I
wanted to be, a place that I could definitely achieve and get recognition. It
also helped me survive because it was part of the consistent feedback that I
was smart and creative and fun to be around. " In knowing themselves, and
in being willing to develop the creativity and curiosity that he had about the
world, teachers provided a positive role model for lain, and helped him in
developing self-esteem and a positive self-concept about himself and school.
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Dirk discussed schools in terms of programs that are currently
operating in both Los Angeles and San Francisco. As a former
paraprofessional in the San Francisco Unified School District, Dirk spoke at
some length about the need for homophobia reduction and training for
teachers and administrators. He discussed PROJECT 10 in Los Angeles as a
model from which to begin.
PROJECT 10 began in 1984 at Fairfax High School in Los Angeles as a
means of providing support services to gay, lesbian, bisexual, transgender,
and questioning (GLBTQ) youth. Its focus is education, reduction of
harassment (both verbal and physical), and integration with other programs
designed to prevent school dropout.

PROJECT 10 offers workshops and

training sessions for administrators and staff personnel, drop-in counseling
for students, parental outreach programs, peer-counseling workshops, suicide
and substance abuse prevention programs, and health programs focusing on
responsible/risk-reduced sexual behavior. The program calls for ongoing
workshops to train counselors, teachers, and other staff members about
institutionalized homophobia; enforcement of non-discrimination clauses,
anti-slur resolutions, and codes of behavior with regard to name-calling; and
advocacy for lesbian and gay student rights through parent-teacher
associations and community outreach programs, among other things. Dirk
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stated that PROJECT 10 offers an exceptional model for developing anti-bias
curriculum and support for GLBTQ youth.
In the San Francisco Unified School District, where Dirk worked for a
few years, there is not as much pro-active work being done to assist GLBTQ
youth in school. While enormously beneficial in its very existence, Dirk feels
the Office of Gay Outreach in the district does not do enough-especially
considering the resources available in the city. The main objective of the
office is to provide support services for GLBTQ youth in school. This is done
by coordinating a system of designated adults at middle and high school sites
who serve as points of contact to discuss issues affecting GLBTQ youth.
Professional development is provided to designated adults, school site
counselors, health educators, and others about health issues related to GLBTQ
youth.
Dirk also discussed the Lavender Youth Recreation and Information
Center (LYRIC), an after-school program located in San Francisco's Castro
District. LYRIC's existence, according to Dirk, is really good as it offers youth
a chance to explore issues of sexuality and identity outside of the school
setting, but with people who may be going through the same types of feelings
and emotions. LYRIC's mission is to empower GLBTQ youth through peer
support; social, recreational, and educational opportunities; and by fostering
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youth leadership at all levels the agency. It offers an After School Program, a
Young Men's Program, a Young Women's Program, and a Youth Talkline.
The After School Program is designed to provide safe social and
recreational venues for GLBTQ youth. The Young Men's Program is
designed to provide HIV information to young gay and bisexual men through
activities such as discussion groups, parties, trainings, workshops, and
outreach. Youth are trained in leadership skills through volunteering for the
program and making presentations about HIV I AIDS. The Young Women's
Program serves as a forum to discuss issues affecting lesbian and bisexual
women--everything from racism to coming out to breast cancer. The Talkline
is a peer support phone line staffed by GLBTQ youth 13-24 designed to be a
support for youth dealing with issues surrounding being gay, lesbian,
bisexual, transgender, or questioning.
Dirk also suggested that staff development days that are devoted
specifically to issues surrounding oppression (homophobia, racism, sexism,
etc.) would be useful in combating such issues in the classroom. It is
important, he insisted, that a principal or other authority figure within a
district or school take a stand on these issues and create an environment
where discussions can flow easily and freely. He also shared that in the State
of California, counselors are not required to have gay-sensitive modules as
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part of their cour~ework/licensure program. If the needs of GLBTQ youth in
school are to be addressed effectively and efficiently, there has to be some
change in the coursework that teachers, administrators, and counselors have
to complete in order to become certified teachers.
The suggestions offered by the participants in regard to schools and
teachers becoming more tolerant and pro-active in their dealings with GLBTQ
youth are sound. They are elaborated upon in Chapter 5, Recommendations
for Action and Recommendations for Further Research.
Generative Themes
During the course of the dialogues with these six gay men, as can be
noted from above, there were discussions which overlapped and intersected
with one another and cannot be relegated to one heading. What was
reaffirmed for me in the dialogues was that all of the issues that arose were
interdependent, in one way or another. The themes that emerged from these
dialogues are also interdependent in many ways. A few of the generative
themes were unique to dialogues with specific participants. While these
themes did not occur across all participants, they are included here because
their general tone and substance did occur, if in a minor way, during
discussions with several participants. They are also included here because
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participants, in discussing themes as part of the research process, felt they
were important to the substance and direction of our dialogues.
The interdependent generative themes that emerged from the
dialogues are those that deal with the effects of repressive child-rearing, the
lack of a "roadmap" or direction felt by the participants, internalized
homophobia, and marginalization. Participants saw these four areas as
important factors in their current views of themselves in terms of gender,
identity, and self-concept.
In addition to the interdependent generative themes, each participant

also discussed himself in terms of androgyny. In doing so, participants
discussed an androgyny scale on which they measured themselves in terms of
masculinity, femininity, and androgyny. Their discussions of themselves in
terms of an androgyny scale, as well as ideas about what such a scale means
.___ to them personally, are discussed in addition to the interdependent themes.
Repressive Child-Rearing
Four of the six participants discussed the effects of repressive or
suppressive child-rearing tactics as pivotal in their current views of
themselves. Sal believes that the effects of growing up in a small town,
without the support of gay-positive role models or messages, has definitely
affected his sense of self and others. He stated that the views he has of others,
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in terms of gender attributions and gender role expectations, comes from the
messages and images he was presented while growing up. He came to the
conclusion, during our final dialogue, however, that his presence as an
openly gay man in his family has brought about the beginnings of
consciousness to his family. Though his parents are not moving very quickly
or very progressively toward a deeper understanding of him and the
struggles he had to go through, their willingness to be there for him and to
listen, he feels, is a positive start.
Dirk stated, "So much of my own upbringing and so much of the
upbringings of so many of the men I've talked with cannot be overstated. I
realize that it's not particularly comfortable in certain environments to talk
about the fact that we were not really allowed to have ... sufficiently
supportive childhoods." The failure of his parents to recognize his struggles,
after coming out to them, made him realize that he is in a different place in
his life than they are in theirs, and that, most likely, he is the person he has
become because he has had to define himself in opposition to the way he was
raised.
Similarly, lain asked, "What are your chances of growing up to be a
healthy, emotionally healthy person [without positive role models]?" Those
role models come, first and foremost from the family in which you are raised.
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When positive messages and models of ways of being are absent from this
support network, a variety of problems can ensue, and it may be more
difficult to integrate various aspects of your personality in order to have a
positive self-image. lain stated that a good place for parents or parents-to-be
to begin is in reducing heterocentrism, in consciously questioning one's own
ideas of gender identity and gender self-concept. Becoming a critically
conscious human will assist in being a more effective parent and in producing
(a) more self-aware child(ren).
Mike also stated that family plays a pivotal role in identity and selfconcept formation. He stated, "gender identity is, or can be, evolutionary.
[These] ideas of gender are more formed by their family and friends. As they
get older they start developing" an identity that they have to make work for
them. If there is a lack of understanding and support from the family it may
be more difficult to develop a sense of self that is affirming. The difficulty in
providing, in a school or counseling setting, for example, support for a nonfamily member who may be gay or questioning, Mike stated, is that such
services are often seen as "recruitment activities" rather than as attempts to
foster the development of positive self-image, self-esteem, and education.
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Lack of a "Roadmap"
Within a society that calls for repressive ways of knowing and being,
the participants spoke of the lack of a "roadmap" by which they could come
to a sense of knowing and being that was positive and affirming. The lack of
a such a roadmap (discussed at length on pages 103-105) was, according to
David, disorienting because when one receives messages of normalcy that
does not match the feelings and experiences that belong to self, there emerges
a sense of being lost. The disorientation is exacerbated by the lack of familial,
peer, and, most likely, school support. The struggle to balance an inner way
of being and knowing with an external pressure for unbeing is, as lain
suggested, very difficult to manage. A strong sense of self and an internal
fortitude are necessary to be successful at balancing the dichotomy, and that
is nearly impossible without appropriate support structures.
Sal and I discussed establishing make believe worlds as a possible way
of exploring the issues that arise from societal calls to be inauthentic. He
stated that he always had the notion that he wanted to be famous, and he
would often go into his basement and pretend to be a rock star. In doing so,
he could do as he wished, dress as he wished, and be as he wished. We
discussed the possibility that such an action may have been a way to filter
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societal messages through a created space that was uniquely of our own
making and that was subject only to our own rules and codes of conduct.
In dialogues with both Sal and David, the discussion of roadmaps also
revolved around the inherent freedom to be found in a non-restricted
environment. While disorientation may occur without role models and
established ways of being and knowing, finding the internal fortitude to forge
into uncharted territory can be tremendously emancipatory. Dirk stated that
the lack of support he experienced was necessary for him to explore
alternative ways of knowing that those closest to him as he was growing up
could not have modeled for him. These alternative ways of knowing, of
developing a critical consciousness, an awareness, of both self and others,
may be necessary in the creation of an identity and self-concept that is free of
societal impositions of normal and right. More often than not, however, what
develops, instead of a positive self-image, is internalized homophobia.
Internalized Homophobia
Issues that arise from questions of sexuality have always "provided
gendered metaphors for colonization" (hooks, 1990, p. 73). Homophobia,
internalized or not, is precisely that-a method of colonization that requires
negation of the subject as a knowing, credible, intelligent being.
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For Sal, the most noticeable, and probably the most crippling, aspect of
internalization of homophobic attitudes was the lack of self esteem. His
constant questioning of who and how he is and how he "fit into" the gay
community is evident from our dialogues. He described the disconnect he
feels from others in the gay community not because he feels he is inauthentic,
but because he feels others in the community are asking him to become
inauthentic and shallow. He does not want to do this, yet he finds himself
buckling to the marketing of the image of being gay (i.e., going to the gym and
to the tanning salon in order to increase his chances of finding a
sexual/spiritual/life partner). His statement about his confusion over
keeping himself in shape (whether it was for health reasons or whether he
wanted to find a sexual partner) is indicative of his struggle.
While homophobia is the result of fear, fear plays a prominent role in
the maintenance of homophobic attitudes. lain asserted that fear, or the need
to box ourselves in, is a natural tendency. "Humans have this almost
biologically programmed reactivity to the world, [a] need to define
themselves. And when they don't feel defined they don't really understand
what their roles are. That produces a fear" and can be detrimental to
psychological health. In much the same way, Mike described how parents are
fearful that, if gay, their children will be rejected. The fear informs not only
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the relationship between the parent and the child, but also the selfperceptions of both parent and child. Realizing that they are part of the
society that may reject the child, that they can be a positive influence on their
child's life, would require parents to put aside fear and to interrogate ways of
being and knowing that are dictatorial. This will most likely not happen,
according to Dirk, because "people like certainty" and not confrontation and
discomfort.
Along the same lines, Palmer (1998) states that fear is what distances us
from "our colleagues, our students, our subjects, ourselves" (p. 36). It is fear,
he asserts, that "invites transformation, calling us not only to new facts and
theories and values, but also to new ways of living our lives" (p. 36). Fear is
the power behind ignorance (Palmer, 1983).
A natural result of fear, one that emerged from discussions of
internalized homophobia, is the concept of "passing." Passing is the
assumption of scripts or ways of being of an oppressive group in order to
curb the oppression being directed toward self. There is a difference between
being a visible minority and being an invisible minority, and the ability to
pass depends, to a large extent, on the community in which one is trying to
pass and the minority community to which one belongs. Regardless of the
minority, the fear of being "found out" is always present and palpable, and is
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the major defining force in attempting to pass. There are both negative and
positive aspects to passing.
Of the negative aspects, perhaps the most time-consuming and selfdefeating is the investment of time required to pass. lain stated that the
energy required to pass could be used more creatively and productively.
Dirk expressed, "We all have to expend a certain amount of energy to pass
and that kind of energy isn't always easy." The lack of authenticity in passing
drains one's energy, and may come at a high price-especially if the passer is
"found out." The ramifications of being outed by others are usually farreaching, with the amount of time and energy spent in "protecting" one's
identity being for naught.
Perhaps more important for the development of a strong sense of
identity for gay men, the positive aspects of passing are attractive. Again,
lain stated that the necessity of passing develops in one a keen sense of
situations and an ability to read situations and peoples' ways of being within
them. David concurred:
I feel like I'm sort of not a part of that [heterosexual] game. This is
something I go through a lot ... feeling like you're on the edge of
something, on the sidelines watching. Not to say you're passive, but
you're just kind of looking at everyone and you sort of silently move
around them.
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The invisibility offered through passing is advantageous in that it
offers an ability to protect oneself, if only for a short while. David said,
"There are probably a lot of stages where you need to protect yourself and
pull back and have that perspective or have that sort of lack of demands from
people and not being caught up in the trap."
This protection, according to Dirk, allows one time to formulate ideas
of identity and self that can be used, eventually, to combat the very
homophobia that created the need to pass. David agreed, stating, "As you get
older you might not really .. .less and less you maybe seek that protection and
can start to say, 'This is not what I want'." Once the integration of self and
other is complete, once one has moved from a need for invisibility to a need
for visibility, internalized homophobia begins to diminish in establishing a
sense of self. As hooks (1990) stated, "Assimilation, imitation, or assuming
the role of rebellious exotic other are not the only available options and never
have been" (p. 20). There are viable, necessary ways of knowing and being
within and beyond each of these categories.
The main result emerging from internalized homophobia, as expressed
by the participants, was an energy release. For Dirk, the release of energy
necessary to pass accompanied his move to San Francisco. He emphasized
the therapeutic nature of moving to San Francisco when he said, "in San
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Francisco I feel much, much less pressure to pass. I guess [in moving here] I
came to realize my own comfort zone." Since moving to San Francisco, Dirk
feels that his self-esteem has increased and that he has begun a journey
toward becoming a more critically conscious individual.
lain felt similarly about moving to San Francisco from the South. He
stated that both his and his partner's creativity and productivity have
increased since moving here six years ago. In addition, the move has opened
him to exploration of other modes of being and knowing. This has come as a

result, he insists, of reallocating energies he had invested in managing an
image while in the South.
Marginalization
What intrigues me about the theme of marginalization, which occurred
across participants, is that it was not discussed in terms of negativity alone.
While the four participants who discussed marginalization stated that it is the
result of homophobia (both external and internal), they agreed that living in
the margins offers the ability of developing a worldview that is unique to the
gay community. Matthew stated that defining ourselves as "other" or radical,
in opposition to heterosexual pressure and expectations, is simultaneously a
reaction to the homophobia and an act of empowerment. Sal echoed
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Matthew's idea of marginalization, stating that such action causes gay men to
develop a fringe mentality that is necessary in defining ourselves.
David agreed, stating that the margins to which gay men are often
relegated can be used as a site of resistance to societal pressure to conform.
He stated that the marginalization many gay men experience often becomes
an intrinsic part of who they are. The margins, according to David, become a
place of safety and security, a place that offers us "moments of reflection" so
that we can begin to critically assess ourselves in order to determine who we
are as individuals and as gay men. The margin is a place of profound
movement and growth, and "understanding marginality as a position and
place of resistance is crucial for oppressed, exploited, colonized people"
(hooks, 1990, p. 150). Freire (1984) insisted that the oppressed must
understand their own plight to understand their own humanness, and
marginalization is a component of oppression that must be understood and
confronted in order to do so.
Based on the experiences of homophobia and how it works in society,
marginalization, according to David, becomes a self-exilic action. Such an
action causes the margin become a place of comfort and of definition, a place
to which, according to hooks (1990), we come "through suffering and pain,
through struggle ... [but] which gives us a new location from which to
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articulate our sense of the world" (p. 153). It "is a profound edge" (p. 149),
that encourages the development of community.
Matthew was adamant about the need for communal bonding in the
gay community as a way to combat both internal and external homophobia.
He stated, "It's really ridiculous that you can't be more responsible instead of
having this surreal kind of destructive existence. Can't we do something
more, can't we work together to make our existence, our community, a
stronger place where we can exercise individual liberties but at the same time
challenge us to further a cause?" He insisted that communal bonding was
necessary to strengthen the community. Butler (1997) viewed gay
subjectivities and the performativities arising there from "not as selfexpression or self-presentation, but as [an] unanticipated resignificability of
community, a community that binds, cares, teaches, shelters and enables" (p.
25). Communities are necessary for the development of conscientization, of
encouraging the dual responsibility of becoming aware of our situation in
history and insisting that we act on that awareness to challenge political
structures (Collins, 1977).
Since the gay subculture encourages the perception of gay identity as
an "'essential' identity, a 'state of being' and 'way of life' rather than merely a
form of behavior or sexual orientation" (Warren & Ponse, 1977, p. 279), there
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is a shared ethos in the gay community where individuals "invent
themselves, recognize one another, and establish a relationship to the culture
in which they live" (Blassius, 1994, p. 43). Understanding lesbian and gay
identities, and the discourses which surround them, is "a binding factor in
establishing community and in articulating the norms within it" (Valadez,
1996, p. 18). Communal bonding is necessary to combat ways of knowing
and being that negate gay subjectivities. It is an act of empowerment that is
necessitated by and resultant from marginalization.
In my dialogues with Dirk, he emphasized that marginalization leads

to specific worldviews that are not the same across oppressions. He stated,
oftentimes people will try to pretend that their modes of oppression are
equivalent, and my mode of oppression was not equivalent to anyone
else's. I've never been discriminated against because of my race or
specifically because of my gender ... perhaps a little because of my
religion. But [I have] definitely [been discriminated against] because of
my sexual orientation.
Dirk insisted that because modes of oppression are different, the experiences
and worldviews resultant from those oppressions are also different.
Empowerment comes to groups as a result of their individual and collective
experiences. It is closely related to and dependent upon group identity, and it
arises from the recognition of these differences. King (1998) stated, "locating
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difference is a constructive and deconstructive project that leads to selfknowing" (p. 76).
Matthew iterated his belief in empowerment through action, that
embracing the margin is a political stance taken by making a personal
decision. He stated that empowerment is a natural byproduct of communal
bonding-that by sharing resources and stories we can reach a state where
marginalization becomes a positive place that encourages productivity and
unity. Isay (1996) reiterates Matthew's position in stating that the
solidification of communal and social identities is interdependent on feeling
positive about such identities. Positive identities result in empowerment.
Empowerment is the movement from silence into speech, a
revolutionary gesture because coming to voice is an act of resistance"
11

(hooks, 1989, p. 12). Empowerment demands that we use our voices to create
11

discourse as a mode of resistance, not to contest its content, but in order to

particularize its strategic operation" (Jagose, 1996, p. 82). Marginalization, the
result of homophobia and stigmatization, offers the place from which to hold
such a discourse.
In revisiting the dialogues to find generative themes, a powerful sense

of energy and revitalization overtook me. I found it amazing that the
participants all discussed the power of negativity in their lives-how
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·repressive child-rearing affected their earliest ideas of self; how this, in tum,
led to a feeling of being without a roadmap to guide them through the pitfalls
of day-to-day existence in a homophobic world; how this homophobia was
internalized and caused them to feel marginalized; and how the
marginalization they felt created in them a strong sense of self and world that
empowered them to question ways of knowing and being that felt inauthentic
and wrong. It pleases me to know they have each survived an often uncaring,
prejudicial world by their willingness to question who and how they are-to
interrogate their own subjectivities in an effort to make the world a better
place for themselves and for others.
Androgyny Scale
In addition to the four interdependent generative themes discussed
above, each of the participants also discussed androgyny. When asked how
they viewed themselves in relation to the term androgyny, each of the
participants placed themselves along an androgyny continuum, or an
androgyny scale. The consistency of the placement along that scale was
intriguing.
Sal stated that, in terms of an androgyny scale where 1 is feminine and
10 is masculine, he sees himself "past the middle mark towards the
masculinity side ... maybe somewhere like between 7 ... like halfway between
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[5 and 10]." Mike said, "Most of the time I think of myself between 5 and 10.
There are also lots of days when it goes the other way, however." Other
participants agreed with this estimation, but with variation.
lain shared, "I see myself as more on the masculine side of androgyny,
but I think other people see me as being on the more feminine side ... because I
spend so much time being supportive and empathetic [in my job]." His idea
of the difference between the way he sees himself and the way society sees
him is indicative of Troiden's (1984/1985) theorizations about identity and
self-concept, where the former needs a social referent and the latter does not.
The space between identity and self-concept is a space, according to lain, of
freedom where the gay man has room to move into and out of various forms
of expression. It is a place where we are allowed to interrogate our sense of
self, to explore senses and sensibilities that may be outside the socially
accepted norm for an anatomical male. This place is androgyny, and it is a
place where gay men begin to develop a critical consciousness about gender,
gender identity, and gender self-concept.
Matthew agreed, stating, "One of the defining characteristics for me
about being a gay person is the androgynous because you have a range." He
believes that because he is gay, because people see him as outside of socially
defined norms, he is given space to explore who he is. In so doing, he has

149
come to the conclusion that he sees himself, in terms of the androgyny scale,
as "more in the middle between male and female [a 5]," a place where he is
comfortable and from which he can fully operate as a human being.
Dirk discussed androgyny and his placement of himself along such a
scale in terms much different than the four previous participants. He insisted
that, in his estimation, there is a masculinity scale and a femininity scale that
are completely independent of one another. While clarifying that he had not
given full thought to the idea of the existence of two scales, Dirk described the
femininity scale, as it operates in his life, as "more social, more objective than
the masculinity scale, which is more personal." He stated that because he is a
biological male, the masculinity scale to him is fraught with much more
meaning and personal importance, but that being a gay man enables him to
employ the femininity scale as a means of filtering information about self,
world, and self-in-world. When asked if he could conceptualize a way in
which the two scales could converge, Dirk stated that if, on such a scale,
masculinity was a 10 and femininity was a 1, where androgyny is a 5, he
would consider himself a 7. He warned, however, that such a scale is not
very useful, and that such a scale would not tell very much about who he is as
a person.
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In my first dialogue with David, he agreed with Dirk's position. He

stated
I think [an androgyny scale] is largely accurate, but I think it has the
potential for silencing other ideas ... if you have a simple model like
that. It runs the risk of tunnel vision where you're not seeing what
could be off either end of the scale .. .It's so tempting to say, 'There's
man, there's woman, and then there's androgynous 50% in the middle.'
I don't want to say that because I don't like this idea of man/woman
and then a space only in between. I just don't think it's that simple. I
think if you make a model of it that's that simple it's probably flawed.
In spite of such a flawed conceptualization of gender, David sees himself as

"a mostly masculine person. That's based on everything from a biologically
male body to the fact that I feel mostly comfortable in it." He believes that,
because of the duality and limits of language, the idea of a continuum makes
it easier to discuss gender. Such a model is easy to understand and to use, but
it should not be considered the only way of understanding gender. He stated
that gender should actually be viewed more in terms of a cloud shape that is
constantly in motion, constantly morphing and becoming something new.
This type of model makes it more difficult to talk about gender and to
categorize complex feelings and emotions, but offers the freedom to think of
gender as fluid and changeable. Viewing an androgyny scale along a
continuum, he insisted, relegates subjects to traversing a line that does not
allow for much movement or expression, nor much room for exploration.
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The insistence of the majority of the participants that androgyny is a
state of being that offers exploration of identity is further evidence of Butler's
(1990) performative theory of gender development. She postulated that
gender and sexuality are not organized along the lines of originality and
imitation, but that the intersection of the two may offer possibilities of
performativity. Gender is not performative because it is something
deliberately chosen and engaged in by the subjects, but its existence offers the
opportunity for exploration and understanding of true and fully functioning
identities and self-concepts. Such movement, in effect, consolidates the
subject, making performativity a precondition of the subject. In dialoguing
with the participants, the existence of such a precondition facilities the
transgression of societal definitions and expectations of gender. The place
from which this transgression can be most effectively articulated and
explored is androgyny. In this way, then, it could be argued that androgyny
in and of itself is a margin-a site from which to resist the calls for normalcy
and conformity and to which gay men can go to explore ideas of self and to
consolidate ideas of gender, identity, and self-concept, or any combination
thereof.
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Participants' Reflections on the Research Process
Perhaps one of the most powerful aspects of the dialogues was the
participants' reflections on the research process-both the positive and
negative aspects of doing dialogic retrospection in order to better understand
themselves and to create a new body of knowledge. I began the research and
undertook the dialogues believing in the power and necessity of my work
and of the topic, with hooks' (1994) words, "Dialogue is one of the simplest
ways we can begin as teachers, scholars, and critical thinkers to cross
boundaries" (p. 130), ringing in my ears. Five of the six participants, without
prompting, offered their reflections on the process, an occurrence that speaks
volumes about both the power and necessity of this type of research. Their
statements brought to life the belief that dialogue is a way of critiquing
communal relationships and revealing a truth that is not only within us but
that is also between us (Palmer, 1983).
For lain, the importance of the research process was in the end result of
the dialogues. He stated, "What you're doing is very important." As a
cognitive therapist he has seen the results of social conditioning and parental,
peer, and institutionalized pressure to conform. Moving through the
dialogues to glean information that may be of assistance to teachers,
administrators, and students alike in combating homophobia and
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heterosexism, to build anti-bias curriculum around issues of sexuality and
ostracism, was one of the main reasons that lain decided to participate in the
study. Matthew agreed, stating that the dialogues would benefit the gay
community eventually, in some manner, and that much more of this type of
work needs to be done.
Mike stated that the process, for him, had made him begin to think
more about his own experiences growing up and how important it is to be
part of a process that is aimed at alleviating oppression and colonization. He
stated, "One of the biggest things that's even gotten stronger in my mind
since we've been doing this is the fact that there are a lot of people that are
growing up gay ... they don't have role models." Using the dialogues as a
mode of developing a more critical awareness of the needs in the community,
Mike decided to be a volunteer mentor for National Coming Out Day. It is in
the development of such critical awareness that we are able to move forward,
to change, and to grow (hooks, 1994). Mike believes that the lack of role
models and the lack of a roadmap discussed earlier can be alleviated by the
gay community, especially in San Francisco, where the gay community is
very prominent and very strong-both socially and politically.
Sal commented on the oddity of reading his words in print. He
commented on how the process of reading the transcripts was both negative
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and positive. The negative aspect was in seeing and realizing the number of
verbal pauses and mistakes in his language. The positive aspect was that in
seeing the words he had spoken, it was easier to see how ideas were either
inherently flawed or were articulated incorrectly. The process, for Sal, made
him realize the possibility of miscommunication of ideas even though the
dialogue was focused in terms of subject matter and that it was engaged in,
wholeheartedly, by both of us.
Matthew's discussion of the process was also along the lines of
language and the limits that it imposes on the ideas that are expressed in
dialogues. With only the words in front of him, with no sound to use as a
guideline, Matthew found reading the transcriptions difficult. He said, "it's
really hard for me to envision what it was I was saying because a lot of times
I'll say something and it'll appear, when I read through the transcription, to
contradict myself." The process was both frustrating and powerful for
Matthew because of the contradictions he found in the transcripts. As stated
earlier, Matthew warned me in our first dialogue that he could, and probably
would, become tangential very quickly.
The process was unnerving for him because of the contradictions, but
also because of the stumbling over his ideas, of being in process theoretically
and trying to clarify his position through language in the moment. His
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frustration is evident both on the tapes and in the transcripts. He commented
on the vernacular use of language that he used in the dialogues, something
that he does not use in his written communications. He clarified the
difference between his ability to speak well in the dialogues and his ability to
articulate himself and write well, and that seeing his words on paper was a
revelation of how clarity of communication is not as easy as one assumes.
David's main comments on the process were also in regards to
language. Unlike Matthew, David was very clear on what he wanted to
communicate, but he found that the limits of language, the binary nature of
language, made it impossible for him to communicate his ideas about gender,
gender identity, and gender self-concept in a concise, effective manner.
David recognized both the power and the inadequacy of language, that
language is a place of struggle (hooks, 1990) often leading to
miscommunication about ideas and ways of being. A natural result is the
disempowerment of ideas through the inadequacy of language.
David also commented on how the process has made him re-evaluate
his relationship with his parents in terms of his being gay and pro-active in
including them in his life. The dialogues we had made him realize that there
is more to coming out than telling his parents that he is gay. He stated, "there
are more refined steps beyond that and I kind of have to figure out what they
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are. I really need to work on [communicating with my parents] and I have to
figure out how to do that. It's interesting how communication about being
gay seems to have to revolve around there actually being someone else there
to affirm your gayness." The process of dialoguing for him made him
conscious of the necessity for communication and a reconnection with his
parents about who he is, both as a son and as a gay man.
Emergent Questions
As dialogic retrospection has the double aim of developing a critical
consciousness of everyone involved in the process, it is only natural that
questions would emerge from the dialogues. In the dialogues with Sal, Dirk,
lain, Matthew, Mike, and David, several questions arose that were discussed
to some extent but were not, by any means, explored exhaustively. These
questions arose in relation to the original research questions being answered
and are evidence of the level of involvement of participants in the dialogic
process. While other questions were raised during the dialogues, the
questions listed here are of significant importance to the research at hand.
1.

In our search for acceptance by society, by embracing the idea of gay

subjectivities as "normal" ways of knowing and being, are we denying
the societal influences that helped develop those subjectivities? To
what extent does homophobia and heterosexism inform and mold who
we are and who we become, and what are the dangers inherent in
presentation as "oppositional self" rather than as "oppositional other"?
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2.

Does the existence of subcultures within the gay community hurt or
hinder our progress? What are the political and social implications
associated with the existence of these subcultures? How do these
subcultures vary in terms of ethnicity and socio-economic status, and
are they inclusive or exclusive subcultures?

3.

Is androgyny a natural state or is it achieved through questioning and
appropriation? If the latter, how does authenticity affect our
perception of self and others? Is authenticity, like androgyny,
something that is natural or something that is crafted throughout one's
life?

4.

How does a sense of early recognition of "differentness" affect selfacceptance? How does early recognition relate to authenticity and
"passing"? What character traits emerge from successfully balancing
societal expectations and developing a worldview that is often
oppositional to those expectations? What are the negative effects of an
inability to balance societal expectations with an internal need to be
authentic?

5.

What role should schools (teachers, administrators, counselors,
students) play in assisting gay students be successful (academically
and personally)? What steps can be implemented to assist in
promoting this development?

Many of these questions have been addressed on a personal level by each of
the participants, and are part of the ongoing conscientization in which they
are each involved. These questions are the result of interacting with these six
gay men about gender identity and gender self-concept and the factors in
their lives that have led them to current views on the subject. The emergence
of these questions from the dialogues indicates their importance in the lives of
the individual participants, and may offer more concrete ways of learning

158
about gay subjects and subjectivities regarding gender identity and gender
self-concept.
Conclusions
The dialogic process revealed much about the lives of the six
participants chosen for this research. It revealed how the hurt and anguish
that many of them felt in educational and familial settings were interspersed
with positive role models and developing a strong sense of self. It also
allowed me to understand how the issues of gender, identity, and selfconcept affect the lives of these men and their interactions with other men in
the gay community. Undertaking the research revealed how much I have in
common with these six men, while simultaneously emphasizing how the
personal experiences of each of us informs who we are.
Preparing for the dialogues through research on the issues of gender,
identity, and self-concept (which are highly personal issues) from both
academic and theoretical perspectives was important to the process itself and
to communicating with the participants. I was uncomfortable in entering into
the initial dialogues because I felt that having done so much research in
preparation for the dialogues would make me unavailable and
unapproachable as a co-participant. What I found, instead, was that the
theory behind gender, identity, and self-concept development became even
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more powerful through hearing the stories and experiences of the
participants.
Listening to their struggles with language in order to define their ideas
and their innermost beings reiterated the semiotic/ symbiotic dichotomy put
forth by Lacan (1977) and Wittig (1992).

Having them provide concrete

examples of transivity and separatism in their own lives, of feeling they are
simultaneously between genders and the epitome thereof, was inspiring and
caused a recognition of the possibilities that lie in gender research. The
participants' lives are not static, and having been a participant in this research
has probably not allowed them to solve the various issues they live with on a
daily basis. Establishing a space where (re)location negates the (dis)location
that has historically accompanied such research provided an opportunity for
them to continue on their journey to understand who they are and where they
are in the process of being and becoming.
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CHAPTERV
SUMMARY AND RECOMMENDATIONS

Summary
This research was undertaken as a means of giving gay men the
opportunity to define for themselves the meanings, permutations, and
applicability of gender as it is encountered in their daily lives. In recognition
of widely held misconceptions regarding gay men and gender, and the
difficulty of defining gender as it relates to identity and self-concept, this
project provided a space where six gay men could dialogue about their
ideations of gender and the processes by which they have arrived at their
current understandings of gender.
The research was completed using the methodological framework of
participatory research, specifically utilizing dialogic retrospection, as a means
of assisting gay men discuss and reflect on ideas of self and gender within the
contexts of family, religion, school, society, and culture. Participatory
research is a methodological inquiry tool that allows research participants to
better know themselves through the power of their words and experiences.
Dialogic retrospection was chosen because it encourages an embracing of
participant self-knowledge, creating the potential for increased critical

161
consciousness in an effort to name and combat oppressive forces extant in
participants' lives.
This study reveals that gay men experience a variety of issues
regarding gender, identity, and self-concept. These issues are intricately
interwoven with participants' sexual orientation, creating myriad possibilities
for conflict emergence and resolution. Many of these issues emanate from
societal homophobia and heterosexism, two oppressions that often hinder
positive self-acknowledgement and self-acceptance and personal growth
when internalized by gay men. Language and the establishment and
embracing of cultural"norms" are two of the clearest modes of oppression in
terms of gender (re)presentation and being gay. This study also serves as a
testament to the internal fortitude and survival instincts of the participants. It
was these stories and this strength that were sought in order to understand
their realities and to assist in the establishment of guidelines for educators to
combat homophobia and heterosexism in schools.
This research began with a thorough review of the literature regarding
the history of the Gay Liberation Movement, and why the constant push for
(re)cognition is important to those who identify as gay. Along with the
history of the Movement, a review of the various theoretical frameworks
regarding gender, identity, and self-concept formation was undertaken.
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Psychoanalytic, cognitive developmental, biological, social learning, and
performative theories of gender development were discussed in conjunction
with being gay. The literature review revealed the intersections of the various
theories and how the existence of binary linguistic and anatomical realities
simultaneously forms and informs each of the theories discussed. Gender
development of gay men, and the roles of androgyny and internalized
homophobia in this process, was discussed alongside theories of identity and
self-concept formation.
Six gay men were chosen as participants with whom to dialogue
regarding issues of gender identity and gender self-concept in their daily
lives.

These six men were residents of San Francisco (all for varying lengths

of time), but they were from various areas of geographic genesis, including
Pennsylvania, North Carolina, up-state New York, Wyoming, Southern
California, and the San Francisco Bay Area. In addition, three alternate
participants were chosen for the research. Participants and alternates were
chosen after responding to ads placed in local newspapers and to flyers
posted in residential neighborhoods in San Francisco. Information and
questionnaires were sent to each respondent. Participants and alternates
were chosen from those respondents who submitted completed
questionnaires. The option of using a pseudonym was extended to maintain
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confidentiality. The names chosen by the participants were Sal, Dirk, lain,
Mike, Matthew, and David.
Three dialogues were completed with each participant. A list of
research questions was sent to each participant in order to assist them with
the general direction of the research, with mention made that the research
was an emergent undertaking, where all involved are viewed as coparticipants (including the researcher) whose experiences and knowledge
was necessary for efficacious results. The initial dialogues with participants
varied, depending on each participant's comfort with research questions and
the general nature of the discussions. Participants articulated personal stories
in tandem with personal theories regarding gender, identity, and self-concept,
as well as forces which affected their views of self (both gendered and
otherwise). Establishing a rapport with participants was important during
the initial dialogues. Initial dialogues were transcribed and returned to
participants.
The second dialogue offered each participant the opportunity to clarify
any misunderstandings and/ or redefinitions emergent from the initial
dialogues and to continue with discussions viewed as pertinent to
discovering personal understandings of gender and its role in their lives. The
second dialogues were transcribed and returned to participants, and a third
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dialogue occurred, allowing participants the opportunity to identify
important aspects of the research and to articulate the generation of themes
from the two previous dialogues, or to suggest themes and/ or topics which
should be considered in conjunction with those mentioned in the two
previous dialogues.
After transcribing and reviewing each participant's dialogues,
generative themes (taken both from suggestions of each individual
participant and occurring across participants' dialogues) were identified and
discussed using participants' words and examples. The themes became
apparent both during the course of the interviews and in the review of
dialogues which followed. The dialogues revolved around the firs six
research questions below, with a seventh question emerging from the
dialogues.
1. How do the participants view themselves in terms of gender identity
and gender self-concept?

2. What role, if any, does androgyny play in the participants' perceptions
of themselves as gay men?
3. How have traditional gender role expectations impacted or informed
the participants' perceptions of themselves as gay men?
4. How have traditional gender role expectations impacted or informed
the participants' perceptions of, or interactions with, other gay men?
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5. How has internalized homophobia affected the gender identity and
gender self-concept of the participants, or the participants' perceptions
of other gay men?
6. What other influences have affected the participants' views of gender
identity and gender self-concept?
7. What has been, is being, or can be done to help combat homophobia
and/ or heterosexism in educational institutions and settings?
Conclusions
Based on participants' responses to these questions, five generative
themes emerged. Four of these were interdependent generative themes
(repressive child-rearing, the lack of a "roadmap" or direction felt by the
participants, internalized homophobia, and marginalization) and one was an
independent theme (androgyny and individual placement (views of self)
along an androgyny scale).
Four participants discussed the theme of repressive child-rearing and
how such actions inhibited personal growth and the development of a
positive self-image in terms of both sexual orientation and gender ideation.
Each of the participants related unique familial, social, and religious
experiences that helped inform their views of self and how each of them
handled anomalous sexual or gender orientations and permutations. The
restrictive nature of such an upbringing proved problematic both at the time
of its occurrence and later in life. Overcoming the inculcation of gender and
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sexual "norms" for behavior has been a life-long struggle for these four men,
and it is only their tenacious search for self that has kept them going in the
face of much adversity.
As a result of repressive child-rearing, the lack of a "roadmap" was
also identified as an important aspect of the participants' emergent identities.
This lack of a roadmap was the result of diffusion and confusion over the
intersection of gender and sexual orientation, as well as an inability or
unwillingness of parents, schools, and peers to recognize the individuality
and specific needs of the participants. Several participants discussed the idea
of unbeing, of how family and society did not encourage them to critically
question the world nor who /how they are within it. This lack of a roadmap
was discussed as something that many people (not only boys who become
gay men) face in the world. It was stressed, however, that the combination of
heterosexist ways of being and knowing combined with the lack of
encouragement to engage in critical-thinking presented especially significant
challenges to establishing positive gender and sexual identities.
The third emergent theme was that of internalized homophobia and
how the messages of normal and aberrant behaviors received from society
created a sense of self-loathing in the participants. Several of the participants
acknowledged that internalized homophobia is still an issue for them, both
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theoretically and realistically. Overcoming homophobia as it relates to
themselves and to other gay men presents challenges for the participants-challenges they meet by constantly questioning themselves, their motives,
and their actions toward self and others. Existing in a world informed by a
heterosexual matrix while trying to develop an authentic view of self that is
antithetical to socially defined "norms" is a daily struggle.
The fourth generative theme dealt with both the negative and positive
aspects resulting from marginalization. While marginalization is the result of
the above-mentioned generative themes (repressive child-rearing, the lack of
a roadmap, and internalized homophobia), the participants discussed how
existence within the margins could become a positive experience. Defining
the self through being cast as the "other" by society provides a site for
resistance, a site within which definitions of self and other can be revised and
recast. Marginalization begins as a mode of oppression that can (and often
does) lead to the establishment of positive self-regard in terms of gender and
sexual identity. While marginalization is not necessary for the formation of a
positive sense of self, it has provided a space where such formations can
occur. The price of marginalization often outweighs the benefits that may
result from it, however. Without role models, a strong sense of self, and
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encouragement from society, marginalization is more frequently used as a site
of oppression rather than as a site for resistance.
Participants also discussed the independent theme of androgyny and
how their ideas of androgyny have shifted and/ or are shifting. In
conjunction with our discussions of masculinity, femininity, and androgyny
and their intersections with sexuality, participants also discussed an
androgyny scale by which they understand themselves. While several stated
that a linear representation of gender is probably not the most useful nor the
most appropriate model to follow, they each agreed that, due to linguistic
restrictions, such a representation made the issue easier to discuss. Each of
the participants placed themselves about midway between five and ten on an
androgyny scale, where one represents femininity and ten represents
masculinity. They all agreed that there is no static gender identity or gender
self-concept to which they belong, that along the continuum in which
androgyny is represented there is movement. Two of the participants
discussed their ability to embrace and comfort with indulging in socially
defined "feminine" ways of knowing and being. They insisted that this
ability made them more flexible in their approach to their own lives and to
embracing the lives of others.

169
Participants were also asked to share ideas that may help schools better
deal with the issues of sexual orientation and gender identity facing students.
Their responses ranged from better, more active anti-bias workshops for
teachers in training, to more inclusive language needed in the classroom.
Individual experiences in educational settings (which are outlined in detail in
Chapter 4) were the impetus for these suggestions. There was general
agreement that combating the heterosexist/homophobic attitudes of many
teachers, administrators, counselors, and students is unequivocally necessary.
An unforeseen, but pleasant and useful, result of dialogues with the

participants was their reflections on the research process itself. Hearing from
participants how engaging in the research has impacted them has further
solidified, in my mind at least, the necessity for this form of research.
Implementing the changes necessary for more inclusive educational practices
is a hollow endeavor unless the voices of those attending schools are heard.
Knowing the effect of the dialogues on the participants is a definite goal of
participatory research, but I was unsure about how to gather this information.
That this was a natural outcome of the research is a testament to the necessity
and efficacy of the research method.
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Recommendations for Action
This research offers much in the way of changes in society which may
positively impact the lives of those men who are gay and those children who
grow up to identify as such. The implications of the research are that
tremendous attitudinal shifts are necessary if gay men are to be able to lead
more fully functioning, fully human lives. The existence of such gay-friendly
urban centers as San Francisco, South Beach, Provincetown, and New York is
an indication that gay men can lead productive lives, but at a cost to them and
to the families and communities they leave behind. Attitudinal shifts across
society, including families, churches, schools, and government, will not occur
unless there is a shift in personal beliefs of individuals. Such changes can
only occur with conscientization that results from thinking critically about
what it means to be human, to be subjects and not objects in the world. Once
individuals engage in such thought, society will begin to shift in its views of
gender identity, gender self-concept, and being gay. Education can play a
pivotal role in developing critically conscious citizens.
The following is a summary of participants' recommendations for
schools that emerged from the dialogues. Based on the dialogues with
participants, and on my own experiences as a student, I have added personal
recommendations for schools as well.

171
The six participants felt that teachers at all levels of education must be
proactive in encouraging students' personal development alongside their
academic development. Positive regard and reinforcement are ways to
achieve this goal, and this can come about through monitoring the language
and attitudes present in the classroom. Participants felt that in order to be a
positive role model in the classroom, teachers must have a strong sense of
self; of the beliefs and values they have both as teachers and as humans. In
addition, teachers must be able to critically assess the results of their
(inter)actions with students. The interference of personal judgments impacts
not only the students' perceptions of the teacher, but also of themselves.
According to the participants, very few teachers they have encountered
exhibited attitudes that indicated prior exploration of inner geographies, the
result of critical thought and action regarding oppression, power, and
knowing self. Using praxis is a way to engage in such exploration. The
emergent result from such self-understanding and acceptance is effective
teaching and learning.
Participants suggested that teacher preparation programs become more
aggressive in providing coursework that allows teachers-to-be to develop an
understanding of how personal views, actions, and language will affect their
students. This could be done in at least two ways. The first, and most
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preferable for the participants, was through anti-bias curricular development
and implementation during teacher training. Including components of antibias curriculum across courses ensures that teachers in training understand
the importance of such training in their daily lives as teachers.
A second way to provide such training is through in-service
workshops and symposia. Requiring that teachers receive some form of antibias, diversity, or multicultural education credits as a condition of tenure, pay
increases, and/ or seniority may not solve the problems surrounding
prejudice in the classroom, but it will ensure that material has at least been
presented to teachers. Within such coursework and workshops, teachers
should be encouraged to be more fully present in the school setting, to be
aware of oppressions of children by children, as well as acknowledging the all
too frequent oppression of students by teachers.
Another suggestion put forth by a participant was the use of textbooks
as a forum from which dialogues about sexuality and gender can emerge.
Textbooks are, by and large, the main vehicles through which subject matter
is learned. Encouraging teachers to become actively critical of prejudicial

language, photos, and artwork in textbooks would be of tremendous value to
students. Forming text selection committees and training them to be critically
aware of the messages, subliminal or overt, present in textbooks is critical to
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accurate, appropriate representation of information to students. Such training
should include how the omission of gay-positive words and/ or images in
texts is, in itself, oppressive. Having teachers become comfortable with
discussing issues surrounding homophobia and the resultant text omissions is
a powerful way to combat heterosexist ways of knowing and being that are
often problematic for gay men and those boys who grow up to identify as
gay.
In conjunction with such omissions, teachers should be encouraged to

discuss the lives and events covered in texts as the result of specific ways of
knowing and being. History, art, and society are informed through the
phenomenological matrices of individual persons who influence them.
Encouraging students to engage in dialogues about the ramifications of
alternative ways of being and knowing will lead to a deeper appreciation of
themselves and the subject at hand, as well as the teacher who is willing to
"go there" and "be there" with them.
The final suggestion given by the participants for increasing anti-bias
educational outcomes was to utilize extant programs, services, and
organizations designed for gay youth and to learn from them. Adopting a
methodology, curriculum, or workshop that already has a history of success
is one of the best ways of implementing change in schools. Programs such as
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PROJECT 10 in Los Angeles or LYRIC in San Francisco offer practical, handson solutions to problems that exist in schools. Teachers' presence in the
institutions indicates either a willingness to make a change or to maintain the
status quo. If oppressive conditions exist in schools regarding homosexuality
or gender, teachers know it. They feel it. Implementing change is not always
easy, but programmatic materials with successful histories are available.
Knowing school cultures intimately can be an advantage in that teachers are
capable of knowing how to integrate such materials into their curriculum or
institutions.
There are many other possibilities for schools to combat homophobia
and heterosexism that have not been stated here. Finding and implementing
such changes is not only the responsibility of each teacher, but it is also a
challenge that, going unmet, relegates educational settings to sites where
education cannot and does not occur.
Recommendations for Further Research
This research has identified many areas of concern for gay men
surrounding the issues of gender identity and gender self-concept, as well as
how families and communities can become more supportive in the ongoing
efforts of their members to become self-realized, critically engaged humans.
The research has also looked at how schools can be proactive in promoting
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both personal and academic development of students. Since the issues of
sexual orientation, gender identity, and gender self-concept traverse various
aspects of an individuals' life, however, much more research is needed in
order to come to a better understanding of all the issues which affect the
development of gender ideations of gay men and those boys who grow up to
become gay men. The nature of this research, whose ultimate goal is personal
empowerment, can be applied to the various intersections of individuals'
lives to assist them in becoming more self-aware and more self-positive.
An important aspect of life to mention here is that of ethnicity. While I

chose to dialogue with men of European descent for reasons mentioned
earlier, uncovering the meanings and permutations of gender within the
ethnic diversity that defines the United States is imperative to gaining a better
sense of the multitudinous possibilities that exist within the term gender.
Dialoguing with men of other ethnicities about gender, and the various
intersections of gender, class, ethnicity, and socio-economic status, is
imperative in gaining a better understanding of the ways gender operates in
gay men's daily lives.
This type of research is especially relevant to educational settings and
institutions. The opportunities for research on gay men, gender identity and
gender self-concept, and educational settings are numerous. Perhaps one of
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the best places to begin researching such issues is investigating various
colleges of education throughout the United States to determine the attitudes
of faculty, staff, and students regarding sexual orientation, gender
(re)presentation in the classroom, and levels of homophobia/heterosexism
extant on campuses. Closely related to this type of research, the investigation
of anti-bias or diversity training within colleges of education could also help
lead to affirmative curriculum development and teacher training
strategies/ outcomes.
Sexuality and gender in the classroom can also be approached from the
use and availability of anti-bias curriculum and teaching strategies in various
school settings, both K-12 and post-secondary institutions. How much
cultural sensitivity-training do educators-to-be receive in post-secondary
settings, and how is this training (or the lack thereof) reflected in their own
teaching philosophies and methodologies? A wealth of research possibilities
exists in investigating the availability of (dis)engagement in such training and
the effects on students' attitudes toward sexuality and gender.
In close alignment with this is researching the number and availability
of on-campus anti-bias/sexuality and gender-positive organizations and how
their presence on campuses (both K-12 and post-secondary) affects students'
personal opinions and administrative policies/procedures. Are such groups
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funded with campus revenues or from outside sources? What are these
sources and is their support of on-campus groups problematic or positive?
To what extent do educational institutions include information from these
groups (statistics, facts, etc.) into their curriculum or school calendars? How
involved are teachers in working with such groups to ensure the message is
heard on campus? How active educational institutions in encouraging faculty
and staff to include gay-affirmative messages in curricular materials, and how
are such mandates overseen?
Researching the connection between the (non)existence of such groups,
training, and education in various educational settings and the number and
frequency, as well as the viciousness, of hate crimes directed at gay men (and
other sexual minorities) offers further opportunities for research in the area of
sexual orientation and gender identity I self-concept.
There are numerous other ways to research issues surrounding gender
and sexual identities and their representations in various educational
institutions. Understanding the connection between attitudes toward those
who identify as gay and the heterosexist nature of most educational settings is
an important undertaking if learning is truly to occur. Knowing how to know
includes recognizing that others' ways of knowing may be different.
Educators are important in the lives of students in a multitude of ways. The
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inherent power that comes with being a teacher must be approached from
historical, social, cultural, educational, religious, and, yes, personal
perspectives. These ways of knowing present even more opportunities for
research regarding gender identity and gender self-concept, being gay, and
the role of educational institutions as sites for positive self-acknowledgment
and becoming.
Reflections of the Researcher
When I began my graduate studies in Alabama, I had no idea that a
course on the writing process would lead to the completion of a dissertation
topic that is important to me on both a personal and professional level. I
knew that there was tremendous power in doing participatory research, in
getting to know not only a subject matter but also a subject in the process.
Finding further encouragement in my doctoral program at USF has solidified
my belief in the positive outcomes of participatory research, of engaging
fellow humans in discussions that are relevant because of their own
experiences, but also because of their impact on society in general. The
process of completing this dissertation has been exhausting and exhilarating.
The exhaustion came from the sheer amount of work that goes into
doing participatory research. Along with the cognitive tasks of keeping
myself organized, of staying on track and being present in the moment, there
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were the affective tasks of empathizing, sharing, and just plain being there.
The affective part has been rewarding, but painful. Sharing the stories and
experiences of my participants, in their own words, made me realize the
depth and richness of the lives of fellow gay men. This very act also made me
aware of the cruelty and repression that keeps gay men from being
recognized as fully human citizens in the United States. There is still a
tremendous amount of work to be done, and dialoging with the participants
brought that message home very clearly. The research was, at times,
emotionally draining.
In addition to these aspects of the research, there was the physical task
of transcribing the dialogues. Though I used the transcription time to get to
know my participants better, to linger on certain words or phrases, I was
constantly aware of the amount of work still to be done before I could identify
generative themes and begin writing the results. A minimum of eight hours
was required for transcribing a two-hour dialogue. I had no idea at the outset
of the research how physically draining the process could be.
Choosing participants for the dialogues was also an interesting part of
the research process. Having decided early on to try to get a cross-section of
the gay community to take part in the research, I was uncomfortable changing
direction mid-way through establishing the research protocols and
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participant selection process. After several consultations with Dr. Ada, my
dissertation chair, I came to realize that dialoguing with men of EuropeanAmerican descent might be more productive for me. I thought that by doing
this I would be able to establish a rapport more quickly, bypassing questions
of race, power, and class and the attendant issues that may have surfaced had
I chosen to dialogue with people of ethnicities outside that with which I
identify. I agreed to the change reluctantly.
When I went to post flyers in two neighborhoods I encountered
immediate opposition from minority storeowners who were offended by the
exclusion of ethnic minorities from the research. Though these storeowners
were gay, they refused to post my flyers because of the sample I was trying to
reach. No inclusion meant I was unable to post flyers in their stores. To add
to my frustration, every flyer I posted on public bulletin boards in the Castro
disappeared within days of its appearance. No amount of posting made a
difference. Flyers always disappeared. I asked all initial respondents where
they learned of the call for participants, and they all stated that the
advertisements in the papers were where they had gotten their information.
Not only were my inquiries for posting rebuffed by several
storeowners in the city, but I received several negative telephone messages
from people who had seen the flyers and ads. A few people merely expressed
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their sadness and regret that the research would not include viewpoints and
experiences of ethnic minorities. The majority of the phone calls, however,
accused me of being racist, exclusionary, oppressive, and the bearer of
colonialism. None of these callers left names or numbers where I could call
and explain the rationale behind my choices. Self-doubt about participant
selection was on-going through the initial stages of the process. I constantly
reiterated the selection criteria rationale to myself, keeping the ultimate goal
of the research foremost in my mind. The telephone messages and the
refusals to allow the posting of flyers accentuated the divisiveness that exists
in the gay community along ethnic lines, something I have always tried to
eradicate in my own life. The process was very difficult to get through. I
understood the frustration of people of other ethnicities, the feelings of being
left voiceless once again. The majority of research in this area has centered on
white gay men. Having flyers and ads searching for this very group of
participants most likely served as yet another reminder of the divisions that
are not supposed to exist in the gay community but which are quite obvious.
Despite these negative aspects of organizing the research and securing
participants, I found the dialogues themselves exhilarating. It was nice to
discuss issues of gender identity and gender self-concept with other gay men.
Though I have many gay friends, we rarely ever discuss issues regarding

182
personal self-image development and how to be in the world. Having the
opportunity to discuss issues that had always been internalized, that I had
worked through on my own, was exciting and rewarding. The openness of
the participants, their willingness to discuss their own ideas of gender and
how they relate to being gay, was amazing. Upon completion of a dialogue, I
would often go home and immediately transcribe the session in order to let
the ideas permeate my consciousness. Hearing their stories in their own
words was powerful, and based on participant reflections on the process, they
thought so as well.
I find myself hoping that Sal, Dirk, lain, Matthew, Mike, and David
agree with the representations I make of them, their words, and their
experiences. The work in which we engaged was profoundly personal, and I
have tried to do justice to their individuality and their stories. I will measure
the efficacy of my research through their reactions to it.
Though glad to be done with the logistics and the writing of the
research, I find myself a little sad that the participatory part has come to an
end. Writing this research has been my life for the last two years. It has been
a tremendous journey of self- and other-discovery. However, engaging in
dialogues about self, world, and self-in-world has been a life-time endeavor,
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one which I will continue to embrace as a necessary component of being gay,
of being an effective teacher, and of being a productive human.
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Though some gay men may exhibit socially defined nonconforming
gender role characteristics, it is not known if this occurs because of an internal
predisposition to do so, or if the characteristics arise from a belief that because
they self-identify as gay men they are expected to act in such a manner. Six
gay men of European descent discuss gender identity and gender self-concept
through the lenses of psychology, cognitive development, biology, society,
language, and culture. The role of schools in gender identity/ self-concept
development are specifically addressed in research findings.
Dialogic retrospection, a form of participatory research, was used in
order to understand the lived realities of the six participants' lives and views
of gender identity and gender self-concept. .This methodology allows
participants to become fully human in an effort to name, reflect, and act on
oppressive forces extant in their lives. Three dialogues with each of the six
participants were tape-recorded and transcribed in order to establish
generative themes, or commonalities occurring in and across the dialogues.

The results of the research indicated that repressive child-rearing, a
lack of direction and role models, internalized homophobia, and
marginalization affected the participants' personal perceptions of gender
identity and gender self-concept. Participants stressed the necessity of
unconditional love and support by parents, siblings, and teachers in
establishing a positive gender ideation. Participants also suggested that gaysensitive modules in teacher training and in teacher in-service, among other
things, be implemented in an effort to combat homophobia and heterosexism
in schools.
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